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CHAPTER I 
THE PROBLEM, THE :METHOD, AND EDUCATIONAL OBJECTIVES 
1. The Problem 
The purpose of the paper.-- It is the purpose of this 
paper to discover from a review of recent research and other 
pertinent literature just what constitutes a good secondary-
school program for small schools enrolling less than 300 
pupils. This review will·reveal what practices are being ad-
vocated by leading educators, and what selected schools of 
this size are doing to fulfill their educational responsi-
bilities to youth. 
A problem of paramount concern.-- Much has been written 
in the past 30 years concerning the reorganization of educa-
tion with speci~ic emphasis upon the needs of youth. Educa-
tors are, in general, agreed upon the nature of youth needs, 
but the problem of providing meaningful and sui table pro-
grams to satisfy them is of paramount concern. Gaumnitz 1/ 
expresses the seriousness of the situation when he says: 
"A' high-school education for all American youth 
has for many years been the unswerving goal of the 
1/Walter H. Gaumnitz, and Grace S. Wright, Broadening the 
-~Services of Small High Schools, Bulletin, 194~, Number 9, . 
United States Office of Education, Washington, D. c., p. 4. 
-1-
• 
• 
2 
people of the United States. The realization of this 
objective is a major concern of educational leaders 
everywhere. High schools the Nation over are urgently 
being called upon to provide meaningful and suitable 
programs for the increasingly diversified groups which 
are attending them. Obviously, the traditional college-
preparatory curriculum will not meet the needs of 
CJ/Vi'y: ~i-m.ately :eou.;r;-f'-i4:l;;..la..s-of those youngsters now in ~ high schools. They simply will not go to college. 
Indeed, nearly 1 in 5 (l in 4 in rural areas) · 
never enters high school. Nearly two thirds of those 
entering do not continue in school beyond the compul-
sory school attendance age when that is reached prior 
to the completion of high school. It may be inferred 
therefore, that the college-preparatory curriculum, so 
widely stressed in the small high schools, does not 
provide these large and diversified groups with the 
necessary stimulus to go to high school. Education, not 
for some advanced grade or college, but for life in all 
its manifold aspects is the great need of these young 
people." 
A problem difficult of solution.-- In discussing this 
. ~~-:----:;-- . - . y 
probl~m relative to the small high school, Gaumnitz 
further points out that: 
ttThe problem is particularly difficult of solution 
in the small rural high schools. These schools must 
provide practical, realistic educational experiences 
not only to youth who will live their adult lives within 
communities of the type. in which they are attending. 
school, but to those youth who will go to the cities to 
live in environments which are in many respects radically 
different. Moreover, the educational program must be 
provided by a s~all staff of teachers who cannot be ex-
.. ·._ pect~d to supply all of the training and skills neces-
sary to provide the variety of educational experiences 
needed by youth from Lrura17 homes. A new life-centered 
approach to this problem seems to offer the greatest 
promise." 
As a staff member of one of these small high schools, 
.the writer is deeply concerned with the problem of building 
1/Loc. cit. p. 4. 
a good secondary:..school program to satisfy youth's needs. 
2. The Method 
General approach to the problem.-- After giving much 
thought to the broad. scope of the problem with respect to 
all fields of study, the writer concluded. that the problem 
would be more meaningful and have a wider range of applica-
tion and. interest if all investigations were focused upon 
the program of s-tudies as -a whole rather than upon indi vid-
ual academic areas. The writer then built a set of keywords 
to aid in selecting the studies to be examined. These con-
sisted. of (1) curriculum, (2) program of studies, (3) edu-
cation, {4) secondary education, (5) organization, {6) re-
organization, (7) core, (8) guidance, (9) rural schools, 
and (10) small school. 
Selection of documents.-- A search was made of the 
. - -
Boston University Education Library Card. Index, Research 
Bulletin, Review of Educational Research-, Bibliography .Q!. 
Research Studies in Education, and the Massachusetts State 
DepaJBtment of Education Library for promising studies eon.;. 
ducted. within the past 1~ years. Complete bibliographical 
references were made for all documents chosen. After exam-
ining those chosen, nine were selected as worthy of inclu-
sion in this study. 
Organization of-analysis.-- Each of the nine documents 
selected were analyzed with respect to the following items: 
• 
I. Organization 
A. General plan or approach 
B. Organization of subject matter 
c. Integration 
1. Vertical 
2. Horizontal 
D. Time allotment 
E. Constants and electives 
F. Daily time schedule 
G. Guidance 
II. Selection of materials 
A. Textbooks and other reading materials 
B. Audio-visual aids 
III. Physical facilities 
A. Type of classroom 
B. Equipment and· supplies 
IV. Evaluation 
A. Pupil growth 
B. Promotion 
c. Graduation 
Each summary in Chapter II contains ·.(1) a brief 
. 
description of the document under analysis, (2) a summary 
of pertinent material, and (3) the writer's evaluation of 
the document. 
4 
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3. Educational Objectives 
In searching for the fundamental educational objectives 
underlying a good curriculum., the writer has selected the 
following as educational guideposts to present-day and future 
curriculum planning. -
Initial objectives of education.-- For the first impor-
tant contribution to education, one must turn to the year 
1918 at which time the report of the Commission on the Re-
organization of Secondary Education was published. 
"Their report, following 5 years of study, culmin-
ated in a statement concerning the main objectives of 
education which are now referred to as the Cardinal 
Principles of Education. These include: (1) health, 
(2) command of fundamental processes, (3) worhhy home 
membership, (4) vocation, (5) citizenship, (6) worthy 
use of leisure time, and (7) ethical character." 1/ 
In 1935, the Educational Policies Commission of the 
National Education Association was established. For 3 years 
this Commission conducted a study of the purposes of educa-
tion in American Democracy. 
"A chapter ili one of the many reports of the 
Commission is devoted to eachof the following four 
main objectives: (1) self~realization, (2) human rela-
tionships, (3) economic efficiency, and (4) civic re-
sponsibility. These s-aid the Commission are the things 
that need to be done, the things that must be con-
sidered, if secondary education is to keep pace with 
our times. n y 
1/0. B. Mendenhall and K. J. Arisman, Secondary Education, 
William Sloane Associates, Inc., New York, 19.51, p. 237. 
y'Ibid., p. 240. 
• 
• 
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A restatement of objectives in terms of youth needs.--
In 1944, the Educational Policies Commission published a 
report entitled "Education For All .American Youth". Within 
that report lies the following important statement which, in 
the opinion of the writer, points the way toward a restate-
1/ 
ment of educational objectives. The Commission believes 
that: 
"Schools should be dedicated to the proposition 
that every youth in these United States - regardless of 
sex, economic status, geographical location, or race -
should experience a broad and balanced education which 
will (l) equip him to enter an occupation suited to his 
abilities and offering reasonable opportunity for per-
sonal growth and social usefulness; {2) prepare him to 
assume the full responsibilities of American citizen-
ship; (3) give him a fair chance to exercise his right 
to the pursuit of happiness; (4) stimulate intellectual 
curiosity, engender satisfaction in intellectual 
achievement, and cultivate the ability to think ration-
ally; and (5) help him to develop an appreciation of 
the ethical values which should undergird all life in 
a democratic society." 
The Commission, not content to rest its case upon this 
profound statement, went on to formulate what was perhaps 
the most complete list of youth needs of that day. 
gj 
ttThe Imperative--Ed~cational Needs Of Youth11 
--
1. All youth need to develop salable skills and those 
understandings and attitudes that make the worker 
an intelligent and productive participant in eco-
nomic life. To this end, most youth need supervised 
1/Educational Policies Commission, Education For All Amer!-
oan Youth, National Education Association of the United 
States, Washington, D. c., 1944, p. 21. 
g/Ibid., pp. 225-226a 
• 
work experience as well as education in the skills 
and knowledge of their occupations. 
2. All youth need to develop and maintain good health 
and physical fitness. 
3. All youth need to understand the rights and duties 
of the citizen of a democratic society, and to be 
diligent and competent in the performance of their 
obligations as members of the community and citi-
zens of the state and nation. 
4. All youth need to understand the significance of 
the family for the individual and society and the 
conditions conducive to successful family life. 
7 
5. All youth need to know how to purchase and use goods 
and services intelligently, understanding both the 
values received by the consumer and the economic 
consequences of their acts. 
6. All youth need to understand the methods of science, 
the influence of science on human life, and the main 
scientific facts concerning the nature of the world 
and of man. 
7. All youth need opportunities to develop their capaci-
ties to appreciate beauty in literature, art, music, 
and nature.-
8. All youth need to be able to use their leisure time 
well and to budget it widely, balancing activities 
that yield satisfactions to the individual with 
those that are socially useful. 
9. All youth need to develop respect for other persons, 
to grow in their insight into ethical values and 
principles and to be able to live and work coopera-
tively with others. 
10. All youth need to grow in their ability to think 
rationally, to express the±r thoughts clearly, and 
to read and listen with understanding. 
- . 
In 1946 there was published the results of a survey of 
the public schools of Harford County, Maryland under the 
direction of Dr. Roy o. Billett. Within this survey is found 
• 
• 
a list of educational needs which, although set up for the 
specific group under survey, are well-adapted to any school 
situation large or small. 
"It is the point of view of the survey staff that 
a good program of elementary and secondary education 
meets eight educational needs which all pupils share 
in common. All are indispensable objectives· of a good 
educational program at the elementary and secondary 
school levels. 
These needs are: (1) growing up; (2) sound guid-
ance; (3) health and fitness; (4) making the most of 
the environment; (5) ·living aesthetically and in good 
taste; (6) using leisure time well; (7) preparing for 
vocation, for further education, or for both; and (8) becoming self-educated." 1/ 
The most recent statements of educational needs of 
8 
youth are those found in the Evaluative Criteria, 1950 
Edition. "These statements have been developed after retriew 
of research dealing with statements of objectives of second-
ary education and statements of needs of secondary-school y . 
pupils. n 
"Educational Needs of Youth11 
1. They need to learn to live with other human beings. 
2. They need to achieve and maintain sound mental and 
physical health. 
1/Roy o. Billett, Herbert Blair, Helen B. Sullivan, and 
J. Wendell Yeo, A Survey of the Public Schools of Harford 
County, Maryland, Harford County Board of Education, Bel 
Air, Maryland, 1946, pp. 2-6. 
g/Cooperative Study of Secondary-School Standards, Evalua-
tive Criteria, 1950 Edition, Washington, D. c., p. 36 • 
.2/Ibid., pp. 37-44. 
• 
·-
3• They need to learn to live in their natural and 
scientific environment. 
4. They need sound guidance • 
.5. They need to learn to think logically and express 
themselves clearly. 
6. They need to prepare for work, for further educa-
tion, or for both. 
7. They need to learn to use their leisure well. 
8. They need to learn to live aesthetically. 
9 
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CHAPTER II 
SUl\®KARIES OF RESEARCH STODIES 
Types of documents included.-- This chapter presents 
seriatum the summaries of the studies reviewed. All docu-
ments included are reports of studies conducted with respect 
to one or more phases of the total educational progr~. 
Seven of the nine studies were authorized by the United 
States Offi~e of-Education; the remaining two by lower 
governmental education boards. 
The first three summaries deal with individual school 
systems, the next three are concerned with current trends 
and practices of a number of representative schools, the 
seventh summary deals with consumer education at the second-
ary-school level, and the remaining two envision future 
trends and practices. 
Quoted material.-- In order to reflect as accurately 
as possible the points of view of the various groups respon-
sible for the several surveys, much of the material has 
been quoted directly. For the sake of clarity and continuity 
of thought, the quoted material has not been set off from 
the body of the work in the usual manner, but appears as an 
integral part of the manuscript. The reader will note that 
-10-
11 
credit is given to the several authors in the initial foot-
note of each summary. 
1/ 
Education Unlimited 
This bulletin deals with the over-all program. The major 
emphasis, however, is pla~ed upon curriculur reorganization 
and the daily time schedule of a school of 350 pupilso 
I. Organization 
A. General Plan 
1. An over-all program was devised which basically 
agreed with the Seven Cardinal Principles of 
. gj 
Education · and the Ten Imperative Needs of 
21 Youth with modification to meet the existing 
needs of the·local situation. 
B. Organization of Subject Matter 
1. New course outlines were written which agreed 
with the school's reorganized philosophy and 
objectives. These outlines came to be regarded 
1/Grace S. Wright, Walter H. Gaumnitz, and Everett A. 
Me Donald, J"r., Education Unlimited, Bulletin, 1951, Number 5, 
United States Office of Education, Washington, D. c., 
iv f 35 pp. . 
g/Cardinal Principles of Secondary Education, Bulletin, 1918, 
Number 35, United States Office of Education, Washington, 
D .. C., 1948. 
2/Educational Policiea Commission, Education For All American 
Youth, National Education Association of the United States, 
Washington, D .• c., 1944, pp. 225-226. 
e· 
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as a nucleus or content a»ound which all other 
educational experiences or a given field could 
be planned. 
2. While it was considered desirable ror study 
activities to conform, in general, to the 
course outlines, the runctions of pupil-teacher 
planning and group processes were acknowledged 
and respected. 
3. All students carried a load of five subjects 
plus one or more free electives. 
4. The ~us·e of correspondence courses was 'adopted 
to supplement the curriculum orrerings. These 
courses became a part of the free electives. 
C. Integration 
1. The achievement of speciric objectives was met 
through_planned instruction in several subjects 
and at various grade levels. 
·2. Regularly planned work experience for seniors 
in the industrial arts and commercial courses 
has been coordinated with community resources. 
D. Daily Time Schedule 
1. An obsolete schedule cannot accomodate an up-
to-date ~rogram. After carerul study and much 
discussion, a 5-period day was devised which 
permitted a unique shifting schedule. Hour 
periods and 5-subject pupil programs replaced 
i.4A 
.,. 
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forty-five minute periods and 4-subject programs. 
Period 
·-
1 
-
2 
-
3 
4 
---
5 
·-
_Period 
1 
2 
3 
4 
5 
-
2. By the shift depicted in Figures 1 and 2 the 
horizontal schedule becomes a vertical schedule. 
(Horizontal Schedule) 
\ 
Monday Taesday Wednesday Thursday Friday 
Eng. II Eng. II Eng. II Eng. II X-Pd. 
Typ T g. 
Lat. II Lat. II Lat. II X-Pd. Lat. II 
TVP' g. 
Geom .. Geom. 
. §} 
Geom. Geom. Z-Pd. 
' 
Biol. X~Pa. Biol. Biol. Biol. 
Typt g. 
x.;.;.Pd. Hist. Hist. Hi st. Hist. 
Typtg. 
(Ve~tical Schedule) 
Monday Tuesday Wednesday Thursday Friday 
Eng._II Lat. II . Geom. Biol. '/ X-Pd. 
Typt g. 
:gj 
Eng. II Lat. J:I Geom. X-Pd. ]2/ Hi st. 
Eng. II Lat. II ~' Biol. Hist. 
Z...;Pd .. 
Eng. II x-Pd. B.! Geom. Biol. Hist. Typt g. 
X-Pd. E./ Lat. II Geom. Biol. Hist. 
'l'.Vl2 'R• 
Figure 1. Typical Pupil's Weekly Schedule, 
College-Preparatory Sophomore 
---
~Z-period: First and third Wednesdays, Mural Club; second 
Wednesday, Assembly; and foufth Wednesday, Class Meeting 
or Guidance. 
- Q/X-periods could be scheduled for the first or fifth per-
iod each day, if desired, to avoid interrupting extended 
periods. 
(Horizontal Schedule) 
' Period Monday illuesday Wednesday Thursday Friday 
Work Work· Work Work X-Pd. W 
1.. Expr. Expr. Expr. Expr. . Spanish 
2 Work Work Work X-Pd. §} Work Expr. Expr. Expr. Spanish Expr. 
3 Prob. Prob. b Prob. . Prob. Dem. Dem. Z-Pd. Dem. Dem. 
4 Short- X-Pd. ~ Short-;, Short- Short-hand Chorus hand hand hand 
5 X-pd. §} Eng. IV Eng. IV Eng. IV Eng. IV Phvs. Ed -
(Vertical Schedule) 
' Period Monday Tuesday Wednesday Thursday Friday 
l ·work Work Pro b. · Short-n X-Pd. ~ Expr. Expr. Dem. ~and Phvs. Ed. 
- Work Work Pro b. X-Pd. ~ Eng. 2 IV Expr. Exur. Dem. Chorus 
3 Work Work ]?} Short- Eng. IV . Expr. Expr • Z-Pd. hand 
I 4 Work X-Pd. ~ Frob. Short- Eng. IV Exur. Spanish Dem. ·hand 
.,. - X~Pd.- §} 
5 Work Pro b. Short- Eng. IV Spanish Expr. Dem. · · hand 
Figure 2. Typical Pupil's Weekly Schedule, 
Commercial Senior. · 
~X-periods: This pupil has chosen Spanish for 2 periods 
per week, chorus for 1 period, and physical education 
for 1 period. 
14 
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Q/Z-period: First and third Wednesdays, Dancing Club; second 
Wednesday, Assembly; and fourth Wednesday, Class Meeting. 
Such a shift permits each class to extend the 
usual 60-minute pe~iod either to 240 minutes 
per day, thus leaving the X- and Z-periods 
• 
1.5 
undisturbed to provide variety; or the entire 
300 minutes of a day may be devoted to one sub-
ject with time for the X-period provided for if 
the occasion demands. 
3. The aquare pattern schedule presents a number 
of advantages, some of which are as follows: 
a. Classes meeting for four 60-minute periods 
a week have a total of 240 minutes. This 
is an increase of 15 minutes over the five 
4.5-minute system plus less lost motion. 
b. Study halls are eliminated. 
c. Scheduling regular subjects four times 
weekly leaves a free period daily. 
d. The .?-period system permits both horizon-
tal and vertical scheduling, and facili-
tates shifting ~rom one to the other to 
meet specific damands. 
e. The five free periods are split into four 
periods (X-periods) which are utilized for 
scheduling free electives, and one period 
(Z-period) for extra-class activities. 
f. Under normal conditions the horizontal 
schedule is used. However, for specific 
programs such as field trips, a prearranged 
shift is made to· the vertical schedule. 
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g. During the year 1950-1951, 40 different 
courses were scheduled in the X~periods, 
each as a result of pupil needs determined 
the previous April. 
h. X-periofu·courses are generally composed of 
small groups. Several related groups may 
meet at the same time under the supervision 
of one teacher. 
E. Constants and Electives 
1. No data were given relative to specific subjects 
required, however the following information is 
of importance: 
2. 
a. Advanced mathematics and science courses 
are alternated. 
b. Classes in other required fields of study 
at the elenenth and twelfth grade level, 
such as English, were combined and divided 
into college-preparatory, industrial arts 
and homemaking, and commercial sections. 
c. The preceding changes made it possible to 
add courses of a more practical nature for 
the non-college group such as general 
mathematics and work experience. 
The adopted schedule provided a 25 per cent in-
crease in the traditional courses, and a 25 per 
cent increase in the variety of pupil experi-
• 
• 
ences through free electives coming in the 
X-periods. 
3. As was stated in section D, upwards of 40 
courses were available as free electives. In 
addition, if the school did not provide the 
course or activity needed by a pupil, it was 
secured through a correspo~dence course or by 
arrangement with co.m.m.unity resources. · 
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4. Free electives earn one credit if studied four 
periods weekly, or one half c~edit if studied 
two periods weekly. 
II. Selection of Materials 
No data given. 
III. Physical Facilities 
No data given. 
IV. Evaluation 
A. .Pupil Growth 
1. Two teachers with degrees in guidance are re-
sponsible ·for a part-time guidance service, 
but all teachers are involved. 
2. The Z-period is scheduled for homeroom (group) 
guidance once a month at which time problems 
of an educational and social nature are dis-
cussed. Also sche.duled once llD.'d>nthly are confer-
ences with sophomores and juniors concerning 
educational and vocational problems. 
3· Teacher specialists in the three curriculum 
fields are responsible for special guidance 
services with seniors. 
4. A permanent record system is maintained and 
filed in the principal's office for use by 
all teachers. 
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5. A testing program is carried out by the entire 
staff under the direction of the guidance de-
partment. Tests are administered and scored by 
the teachers, but determination of pertinent 
data from the tests is the job of the guidance 
depantment. 
6. Pupil deficiencies, special interests, and 
needs are discussed with all teachers concerned. 
B. Promotion 
1. Promotion from grade to grade is determined 
largely on the basis of pupil achievement as 
measured against ability. However, standardized 
tests and teachers t _marks are not accepted as 
the only means of evaluating progress. 
2. All pupils whose general achievement quotient 
is below 0.75 become the subject of faculty 
conferences followed by parent conferences. 
Human values are regarded as more important 
than rigid rules, regulations, or scholastic 
standards. 
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Writer's analysis.-- For half a century, educators 
have talked of youth needs and youth problems, and have 
advocated changes in educational procedures to correct its 
shortcomings. Muc.h has been said, but little has been done. 
Many would be followers, but few have the courage and con-
victions of leaders. 
In the opinion of the writer, East Hampton has accepted 
the challenge, and has done its best to provide for what it 
lacked. 
Visualization of a Modern Secondary-School Program 11 
This document presents a survey of the public schools 
of Harford County ,-··Maryland culminating .in a recommended 
reorganized system. The fOllowing analysis is concerned 
only with those sections dealing with the secondary-school 
program. 
I. Organization 
A. General Plan 
1. A balanced educational program.should provide 
nine broad fields of potential experience to 
1/Roy 0. Billett, Herbert Blair, Helen B. Sullivan, and 
J. Wendell Yeo, A Survey of the Public Schools of Harford 
County, Maryland, Harfprd County Board of Education, Bel 
Air, Maryland, 1946, pp. xx; 46-83; 156-198. 
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secondary-school youth in one or more of the 
secondary-school grades. Depeivation of needed 
experience in any of these fields provides 
youth with an unbalanced educational program, 
a.tid keeps them incapacitated for intelligent 
behavior in important aspects of living. 
a. Four fields, primarily academic, involve 
symbols and abstractions in a high degree. 
These are: 
(l) English 
(2) Social studies 
(3) Science 
(4) Mathematics 
(5) To these, for some selected studemts 
under guidance, may be added a fifth, 
namely, foreig~ languages. 
b. The other five fields, primarily nonaca-
demic, are concerned with the development 
of motor capacities and skills. However, 
when properly presented, these also in-
volve symbols and abstractions, and con-
tribute to the development of important 
concepts. _These are: 
(l) Practical arts 
(a) Industrial arts 
(b) Home economics 
(c) Agriculture 
(2) Business studies 
(3) Art 
{4) Music 
(5) Physical and health education 
2. The modern secondary-school program should.be 
founded upon the following basic principles: 
a. All ready-made multiple curricula have 
been abandoned. 
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b. Every aspect of the program is available, 
under guidance, to every pupil. 
c. The following broad areas are adequately 
represe~ted in the program at every grade 
level: 
(1) English 
(2) Social studies 
(3) Science 
(4) Mathematics 
(5) Foreign languages 
(6} Practical arts 
(7) Business studies 
(8) Art 
(9) Music 
(10) Health and physical education. 
d. Individual pupil programs are constructed 
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in terms of pupil needs. 
e. There is at least one course ·at the junior-
high school level, constant in the program 
of all pupils, and aimed primarily at the 
pupils' discovery of his own potentiali-
ties for success as a person and as a 
worker. 
f. There is at least one course at the senior-
high school level, constant in the program 
of all pupils, and aimed primarily at the 
pupils' discovery of his own personal 
rights, responsibilities, and duties as a 
member of all groups to.which he belongs 
within the framework of American democracy. 
g. The_two preceding courses are so organized 
and presented that they integrate for each 
pupil the program built for his own educa-
. tional needs. 
h, Elective; courses are established only when 
it is clearly impossible to provide for 
different educational needs within the 
framework-of the core program. 
i. The program includes certain definitely 
specified minima in obvious essentials 
which each pupil is expected to achieve 
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before receiving a diploma from the 
school. (These should be defined in terms 
of each pupil's potentialities). 
j. The program is so organized and adminis-
tered that no indefensible lines are drawn 
between the so-called college-preparatory 
and the so-called vocational curriculums •..• 
k .• Maximum community resources are provided 
in vocational training. 
1. The complete secondary-school program 
encompasses grades seven through fourteen. 
m. A definite sequence exists in each broad 
area from grade to grade. 
B. Organization of Subject Matter 
1. In the junior-high-school grades it is espe-
cially important that pupils have an opportun-
ity to explore, so far as they are able, many 
areas of human experience and endeavor. In this 
way they can find out what their special apti-
tudes and abilities are, and in what fields 
they are most interested and most likely to 
succeed. 
2. It is not psychologically sound to try to teach 
all about anything in any one year. Several 
weeks given to one topic, in several consecu-
tive grades, is much more valuable than the 
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same amount of time given continuously within 
any one year. The educational principles in-
volved-are those of integration and distributed 
learning. 
3. Secondary education should deal with real-life 
problems, and real-life problems are seldom 
limited to one highly specialized area. All 
areas of learning must be closely integrated. 
4. Each pupil's curriculum should be made to order 
for him personally, by selecting from all the 
offerings of the school those courses and 
activities which will best meet (1) the re-
quirements of his vocation, (2) the require-
ments of the college of his choice, and (3) his 
other educational needs. 
c. Integration 
1. A good program for integration of school and 
community is the product of careful, coopera-
_ti ve planning.-
2. Careful consideration must be given to (1) 
community use of school resources, (2) school 
use of community resources, and (3) mutual 
understanding. 
a. Community use of school resources involves: 
(1) Full, regular, and convenient use of 
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school resources by all worthy groups 
(2) Adequate provision for space areas 
needed. 
b. School use of community resources involves 
both personal and material resources such 
as: 
(1) Citizen participation on educational 
committees 
(2) Cooperation of local employers in 
making job analyses as a source of 
data for improvement o~ school 
curricula and teaching methods 
(3) Field trips to local businesses 
and industries 
. (4) Cooperative work experience. 
c. Mutual understanding between the school 
and community involves: 
(1) Keeping the community informed on 
what the schools are trying to do 
(2) Helping the students to understand: 
(a) The importance of public edu-
cation in a democracy 
(b) What constitutes a good educa-
tion fox the citizens of a 
·democracy 
(c) What constitutes a proper in-
vestment in public education. 
(3) Helping the school staff to under-
stand the community. 
D. Time Allotment 
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1. The normal school day should consist of six or 
preferably seven GO-minute class periods plus 
a 30-minute lunch period. 
2. Two periods a week should be allotted for group 
guidance for those grades having no established 
core curriculum. 
3. One period a week should be set aside for regu-
lar assemblies. 
4. Two periods a week should be allotted for extra-
curricula activities in which some pupils would 
be unable to engage unless the meetings were 
held within the limits of the regular school 
day. 
5. Double laboratory periods in science, industrial 
arts, and home economics should be avoided, 
thus making these fields available to all 
students. 
6. Study periods should be eliminated as such. All 
periods should provide for productive work. 
E. Constants and Electives 
1. All ready-made curricula should be abandoned. 
Provisions should be made for the individual 
differences of pupils through: 
a. Homogeneous grouping of pupils according 
to: 
1(1) Their abilities in the field of a 
given course or actiyity 
(2) Their probable learning rates, or 
aptitudes in the field 
b. Related activities in connection with 
every unit of every course 
'C. Differentiated teaching procedures 
stressing directed work under teacher 
guidance. 
2. The majority of courses should be ele·ctive 
_.:;.-
under gui dane e. 
3. Courses required of all pupils may be summed 
up as follows: 
a. Those courses required of all pupils at 
ail grade levels: 
(1) English 
(2) Social studies 
(3) Physical education 
(4) Group guidance 
( .5) Assembly 
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(6) Extracurricular activities 
b. Those courses required of all pupils at 
different grade levels: 
(1) Grades 7 and 8: 
(a) General science 
(b) Mathematics 
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(c) General shop and household arts 
{d) Art 
(e) Music 
(2) Grade 9: 
(a) General science 
(b) Mathematics 
(c) Business education 
(3) Grade 10: 
{a) Biology 
4. All other courses not listed in item 3 above 
are elective under guidance in their respec-
tive grade levels. 
5. In all cases where the same course is dealt 
with at different grade levels, the higher 
grade level will deal with different implica-
tions and applications of the course. 
6. Specific recommeded offerings for Grades 7 and 
8, 9, 10, 11, and 12 are depicted by Tables 1, 
2, 3, 4, and 5 respectively. 
Table 1. Recommended Offerings and Time Allotments 
]'or Grades Seven and Eight 
Offerings 
\1) 
Core subjects (English, social studies, 
and group guidance) •••••••••••••••••• 
Soienc·e .•. ............................... 
lVIathematios .. ~ .•........•................ 
General shop (boys) or 
general household arts {girls)· ••••••• 
Art . .....................•........•....• 
Music • .•............•.................... 
Physical education •••••••••••••••••••••• 
Assembly and auditorium work ••••••.••••• 
Extracurricular activities •••••••••••••• 
Total . ..................... -• ........ . 
Periods 
Per Week 
l2J 
10 
3 
4 
3 
2 
2 
3 
1 
2 
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Table 2. Recommended Offerings and Time Allotments 
For Grade Nine 
Offerings 
Jll 
Constants 
Core subjects (English, social studies, 
and ·group guidance) •••••••••••••••••• 
Science ....................•.... •-• ..... . 
Mathematics . .•..•.......•..........•.... 
Business education •••••••••••••••••••••• 
Physical education •••••••••••••••••••••• 
Assembly and auditorium. work ........... .. 
Extracurricular activities •••••••••••••• 
Total . ..............................• 
Electives 
Art . ................................... . 
Music . •.........•...........•........... 
Shop or household arts •••••••••••••••••• 
Agricultur-e . .•.......•.....•.•.. ·· ........ . 
Periods 
Per Week 
l2) 
10 
3 
3 
3 
3 
1 
2 
25 
2 
2 
3 
3 
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Table 3. Recommended Offerings and Time Allotments For 
Grade Ten 
Offerings Periods Offerings !Periods Per Week f['er Week 
_tlj l2J llJ l2J 
Constants Electives 
English ••••••••••••• 4 Art •. ...•.......• v 
World history •.••.•• 4 Music .. .........• v 
Biology ••••••••••••• 4 Shop . ...........• v 
Physical education •• 3 Household arts ••• v 
Assembly •••••••••••• 1 Library •••••••••• v 
Extracurricular Mathematics •••••• 4 
activities ••••••• 2 Foreign language. 4 
Core course and Business 
group guidance ••• 5 education II •• 4 
Vocational agri-
Total •••.••••...• 23 culture or 
machine shop •• * 
Key: v = variable under guidance -- different numbers of 
periods to meet different needs. 
* = as many as required by state or federal regula~ 
tions. 
Table 4. Recommended Offerings and Time Allotments For 
Grade Eleven 
Offerings Periods Offerings fPeriods Per Week !Per Week 
ll) l2) ll) l2J 
Constants Electives 
English ••••••••••••• 4 Art ............... v 
American history •••• 4 .Iv!usic •••••••••••• v 
Physical education •• 3 Shop ..•.•..... ..• v 
Assembly .••• ·- •••••••• 1 Household arts ••• v 
Extracurricular Mathematics •••••• 4 
activities ••••••• 2 Foreign language. 4 
Core course and Physics •••••••••• 4 
group guidance ••• 5 Shorthand •••.•••• v 
Typing ••••••••••• v 
Total._ •• ......... 19 Library •••••••••• v 
Voc. agriculture 
or machine shop. * 
--
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Table 5. Recommended O~~erings and Time Allotments For 
Grade Twelve 
fPeriods Periods Q~ferings !Per Week Of~erings Per Week 
ll) l2) { 1) (2} 
Constants Electives 
English •••••••••••••• 4 Art •••••••••••••• v 
Problems of democracy 4 Music •••••••••••• ; v 
Physical education.,. 3' Shop ••••••••••••• v 
Assembly ••••••••••••• 1 Household art$ ••• v 
Extracurricular Mathematics •••••• 4 
activities •••••••• 2 Foreign language. 4 
Core course and Chemistry • .- •••••• 4 
group guidance •••• 5- Shorthand •••••••• v 
Typing ••••••••••• v 
Total •••••••••••• , 19 Library •••••••••• v 
Vocational agri-
culture or 
machine shop •• * 
Key: v = variable under guidance -- di~ferent numbers of 
periods to meet different needs. 
* ~ as many as required by state or federal regula-
tions. 
F. Guidance 
1. Su~ficient opportunities must be provided the 
individual to enable him to develop skill in 
each of the following problem-solving proced-
ures: 
a. Recognizing those problem situations that 
need to be faced and learning about his 
strengths and limitations, both real and 
potential, involved in handling these 
problems 
--
b. Acquiring the kinds of information that 
are essential in making the particular 
adjustments, decisions, and,plans 
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With the benefit of counselling, evalu-
ating this information, considering 
possibilities of action, weighing conse-
quences, arriving at a decision, mapping 
out a plan of action, and taking the 
first step in carrying out the plan. 
2. The contribution that a school makes to assist 
youth with their personal-social problems is 
commonly referred to as its guidance service. 
3. The organized practices through which these 
services are rendered make up the school's 
guidance program. 
4. The guidance services may be categorized as 
follows: 
a. Self-appraisal service 
b. Information service 
c. Counseling service 
d. Placement service 
e. Follow-up service. 
5. A good guidance program fulfills the following 
responsibilities: 
a. Provides counseling for every boy and girl 
in the school 
e. 
6. 
• 
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b. Operates a comprehensive testing program 
f'or all grades 
c. Maintains and uses a good cumulative 
record system 
d. Aids teachers in selecting topics and 
building units of a guidance nature f'or 
use in core programs, regular subject 
classes, and group guidance courses 
e. Develops an adequate library of guidance 
matwrials including audio-visual aids 
f'. Provides for a placement service and 
.coordinates school and community place-
ment resources 
g. Surveys occupational opportunities and 
requirements 
h. Maintains f'ollow-up studies of graduates 
and non-graduates. 
The ef'f'ectiveness of guidance service is closely 
associated with the nature of' the schoolts 
of'ferings. If' the of'ferings are suf'ficiently 
. 
diversif'ied, guidance service can truly f'unction 
to assist the individual pupil to make choices 
of' courses and action that will contribute most 
to his particular needs .. 
• 
• 
II. Selection of Materials 
No data given. 
III. Physical Facilities 
A. Type of Classroom 
1.. There should be adequate space provisions, 
supplies, storage space, funniture, and other 
equipment suited for the kind of work that 
should be done in : 
a. English, social studies, mathematics, 
science, foreign language, and core 
courses 
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b. Health education, physical education, and 
health protection and service 
c. Assemblies and large group activities 
d. Business studies 
e. Art 
f. Music 
g. Home economics and vocational education 
for girls 
h. Industrial arts and vocational education 
including agriculture, for boys 
i. Cafeteria and lunchroom service 
j. Library service 
k. Guidance, including counseling service. 
• 
B. Equipment and Supplies 
No data given. 
IV. Evaluation 
No data given. 
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Writerts analysis.-- The story of Harford County demon-
strates what can be done in a school system to create a more 
effective educational program. With a goal to strive for, 
close cooperative planning between school and community, and 
a determination to do the best job possible, the end result 
will be a growing educational program effectively meeting 
its responsibilities to youth. 
This survey is well worth the attention of all com-
munities striving to increase their educational services 
to youth. 
Glastonbury Plans For The Future JJ 
This document is the summary chapter of a report pub-
.lished by the Connecticut State Department of Education 
concerning its study of the Glastonbury Public Schools. The 
analysis which follows is concerned only with that section 
dealing with·the secondary-school program. 
I. Organization 
A. General Approach 
1. The principal job of the secondary school is to 
lJThe State Department of Education, The Glastonbury Public 
Schools, Hartford, Connecticut, 1942, pp. 17-28. 
guide the growth of the individual in that 
intellectual, physical, moral, social, eco-
nomic, vocational, and cultural education 
which enables him to live a useful and a happy 
life in our American democracy. 
2. The secondary school is responsible for con-
tinuing (1) an education common for all, and 
(2) an education specialized for each individ-
ual, according to his purposes and capacit~es. 
B. Organization of Subject Matter 
1. The general requirements of an education common 
for all should be met through the following 
six areas: 
a. English language 
b. Social studies 
c. Mathematics and science 
d. Health 
e. Home and family living 
f. MOral and social values. 
2. Specialfuzed education may be summed up under 
three categories: 
a. Vocational education 
(1) Agriculture 
(2) Commercial 
(3) Industrial arts 
o-- -- ·..:: ~· '-
• 
• 
(4) Vocational information 
b. Cultural interests 
(1) Art 
(2) Music 
c. Preparatory education 
(1) Foreign language 
C. Integration 
(2) Advanced mathematics 
(3) Advanced science 
1. All teachers, through every activity in the 
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school requiring the use and knowledge of 
English, should insist on habit-forming prac-
tices that are vital to the development of 
skill in speaking, reading, and writing. This 
work should be thoroughly planned and coordin-
ated. 
2. The proper use o~ mathematics should be the 
concern of every teacher. The social studies 
material involves statistics, charts, graphs, 
and trends which are applied mathematics. In 
science much of the interpretation is quanti-
tative. Vocational understandings are many 
times tied up with mathematics. 
3. The activities ~f the entire community are a 
part of the real and vital laboratory for 
science. 
• 
4. Instruction in fundamental health habits and 
some health guidance are responsibilities to 
be assumed by every teacher • 
5· Home and family living should be integrated 
with science, health, and safety education. 
D. Time Allotment 
No data given. 
E. Constants ana Electives 
1. Table 6 depicts the general groupings of recom-
mended offeri~gs for grades nine through twelve. 
Table 6. Recommended Offerings For Grades Nine, Ten, 
Eleven, and Twelve 
Offerings Grade Level Offerings 
!Grade 
Level 
ll) 
Constants 
English ••••••••••••• 
Social studies •••••• 
Mathematics ••••••••• 
Science ••••••••••••• 
Health and physical 
education •••••••• 
Home and family 
living ••••••••••• 
Moral and social 
values ••••••••••• 
l2Y ll) 
Electives 
9-12 ~griculture ••••••• 
9-12 Commercial •••••••• 
9-12 ~/General shop •••••• 
9-12 .Q/:Art ............... . 
Music ••••••••••••• 
9-12 ~oreign language •• 
9-12 
9-12 !lJ 
t2J 
The pupil's practical needs should determine the 
number and extent of courses to be ~aken. 
The science of the common, useful t~gs of life 
essential for all, while the academic principles 
formulae are for the few with special interests. 
are 
and 
£1 This is not a separate course. Desired outcomes are 
attained through democratic procedures in classes, 
assemblies, and extra-curricular activities. 
Q/ Variable under guidance. 
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e/ See Table 7, Recommended Offerings in 9ommercial 
- Education, for a more complete separation of courses. 
Table 7. Recommended Offerings in Commer-
cial Education 
Offerings 
ll) 
General Business 
Jr. Business Training. 
Bookkeeping ••••••••••• 
Typewriting ••••••••••• 
Commercial geography •• 
Salesmanship •••••••••• 
Commercial law •••••••• 
Economics ••••••••.•••• 
~achine bookkeeping ••• 
Secretarial 
Stenography I ......... ~ 
Typewriting I •••••••• ~ 
Stenography II •••••••• 
Typewriting II •••••••• 
Office practice ••••••• 
F. Daily Time Schedule 
No data given. 
G. Guidance 
Grade 
Level 
l2) 
9,10 
11 
11 
11 
11 
12 
12 
12 
11 
11 
12 
12 
12 
Length of 
Course in 
Years 
l3) 
1 
1 
1 
1 
1 
1/2 
1/2 
1/2 
1 
1 
1 
1 
1/2 
1. The home room teachers should cooperate in the 
counseling program. 
2. The testing program should include intelligence, 
aptitude, and vocational interest tests. Staff 
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members should become proficient in the admin-
istration, interpretation, and use of these 
tests. 
3. Complete permanent record cards should be kept 
on file. 
4. Placement, follow-up, and pupil adjustment 
should be an integral part of the guidance 
program. 
5. A plan for coordinating work programs and high-
school education should be developed by the 
school. 
6. The program of guidance and self-direction 
should be developed through cooperative efforts 
of the faculty, pupils, and various citizens 
and agencies of the community. 
II. Selection of 1~terials 
A. Textbooks and.Other Reading 1~terials 
No data given. 
B. Audio-visual Aids 
1. One person should have responsibility for 
administering the audio-visual program. 
2. Necessary equipment such as radios, slide pro-
jectors, motion picture projectors, opaque 
projectors, recorders and playbacks are vital 
needs. 
3· Provisions must be made for darkening class-
rooms and providing each room with electrical 
outlets. The teaching devices must be used in 
the classroom as a regular part 9f the class-
room procedure if maximum benefits are to be 
obtained. 
4. An adequate supply of instructional materials 
to be used with the preceding equipment must 
be made available to all teachers. 
5. An in-service training program in the proper 
use of all equipment- should be established 
for the teachers. 
III. Physical Facilities 
No data given. 
IV. Evaluation 
No data given. 
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Writer's analysis.-- Although this report of survey 
summarizes only the more important aspects of program 
revision, Glastonbury has demonstrated its desire to pro-
vide more adequately for the educational needs of its youth. 
The writer feels that, having had twelve years in which to 
grow, Glastonbury's present program should be meeting the 
needs of its youth today. 
y 
Conservation Education 
This document defines another broad area of school 
responsibility and indicates what can be done to meet it. 
Challenges, guides, practices, materials, and facilities 
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are outlined in ways which should be helpful to school ad-
ministrators in expanding and improving programs of conser-
vation education. The analysis which follows deals only with 
those sections pertaining to the secondary level of rural 
schools. 
I. Organization 
A. General Approach 
1. Education for the wise use of natural resources 
should be included in both urban and rural 
school programs. 
2. Education for conservation should be included 
in both elementary and secondary schools: 
a. Conservation has so many interesting facets 
for boys and girls of all school ages and 
has such great social importance that it 
merits consideration at all grade levels. 
b. For the children to acquire satisfacrtory 
insight into the various types of 
1/Commission on Conservation Education in American Schools, 
American Association of School,Administrators, Conservation 
Education in American Schools, Twenty-ninth Yearbook, 1951, 
National Education Association of the United States, Wash-
ington, D. c., pp. 61-116; 253-331. 
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conservation problems and develop func-
tional conservation att~tudes, habits, and 
skills, their instruction, to be effective, 
must necessarily be incorporated into bmth 
elementary and secondary schools. 
3. Conservation education programs should start 
with a consideration of community environment 
and needs, then evolve into a consideration of 
state, regional, national, and international 
aspects. 
a. Conservation education should properly be-
. -
gin with the loQal environment, progress 
to a more distant environment, and return 
to the local scene after the students have 
an enriched understanding of the inter-
relationships among the resources of dif-
ferent areas. 
bt. Starting with the local environment, a 
class may begin its study from either a 
cultural or a natural environmental point 
of view. The two are inseparable. 
4. Appropriate conservation knowledge and experi-
ence should be correlated with or integrated 
into the prevailing curriculum. 
a. The natural and social sciences are logical 
• 
subject fields in which to fuse such 
natural and social materials or experi-
ences as are found in a comprehensive 
study of conservation. 
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b. One practice that is common is to incor-
porate units of study on conservation into 
existing natural or social science courses. 
c. An extreme position, advocated by a few, 
is to build an entire curriculum around 
the major concepts of conservation. 
d. Ideally in the elementary and secondary 
schools, separate conservation courses and 
separate mnits of instruction will occupy 
the minor rather than the major role. The 
emphasis in a fully developed program in 
public schools will fall on an integrated 
approach, in which conservation education 
becomes an important aspect of countless 
school experiences. 
5· The best existing textbooks, pamphlets, films, 
recordings, and other instructional aids should 
be utilized, but an attempt should also be made 
to develop materials that are adapted to the 
communit¥c!s owr1. environment_ l;lnd resources. 
6. Conservation education lends it~elf well to 
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direct outdoor experience. Wherever practicaele, 
such experience should accompany the vicarious 
classroom experience. 
a. Natural resources and their interrelation-
ships can be understood best by direct ob-
servation. This may be accomplished when 
pupils are taking field trips, camping out 
of doors, or assisting on conservation 
projects. 
b. These types of direct experience are 
needed if pupils are to. gain the most 
valuable kind of education for the wise 
use of natural resources. 
7. Schools should cooperate with community, state, 
regional, and national agencies, governmental 
and nongovernmental, which are concerned with 
resource use. 
a. Cooperation on the part of various commun-
ity agencies in a program of conservation 
education can help to make it vital, 
realistic, and sensible. 
b. Schools should take the initiative in 
bringing together the several agencies for 
a coordinated view of conservation educa-
tion. 
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8. Conservation education should be concerned with 
all natural resources and their relationships. 
9. Conservation education should be based upon 
broad scientific and social concepts. 
a. Conservation of natural resources means 
the wise use of natural resources for the 
greatest good of the largest number of 
people for the longest time. 
b. The broad categories of natural resources 
commonly include: 
(1) Renewable resources such as water, 
soil, animals, forests, and other 
vegetation 
(2) Nonrenewable resources such as 
minerals. 
c. In planning for the wise use of natural 
resources one cannot think of man apart 
from either his social or natural environ-
ment. Each culture develops i-ts own ways 
of using natural resources. 
d. In its broadest sense conservation is a 
way of life, involving processes that are 
social and ethical as well as material. 
e. Conservation applies to all people, rural 
and urban, and to be most effective must 
be practiced universally. 
f. The wealth of a nation depends upon both 
its available natural resources and upon 
the courage and resourcefulness of its 
people. 
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g. Science can aid and abet natural processes 
but it cannot replace them. 
B. Organization of Subject Matter 
Some of the nationts rural schools are making good 
beginnings in conservation education under the 
guidance of dynamic leadership. In these pioneer-
ing efforts, a number of. different approaches are· 
being used. In general, the schools that are doing 
the best work are those studying the problems 
which affect daily living within the communities 
they serve. This section points up program high-
lightR of several selected rural schools. 
1. Nambe, New Mexico: 
a. Nine basic principles based on the needs 
and interests of the community were formu-
lated. Those of general importance are: 
(1) We shall try to find out what is now 
needed in the lives of the people in 
the community and minister to that 
before all else. 
e. 
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(2) Vve shall constantly try to discover 
and utilize the resources of the 
community. 
(3) We shall utilize the services of all 
available agencies. 
(4) The starting point of every part of 
the curriculum shall be the commu-
nity. 
{5) We shall not attempt to teach every-
thing. MOre time will be needed to 
de1Telop certain a.reas than is cus-
tomarily given. 
{6) We shall allow pupils sufficient 
time for planning, discussing, ex-
perimenting, and thinking. 
{7) The curriculum will be kept flexible 
so that units of work may be shifted 
to diff~rent levels to meet the in-
terests and abilities of various 
groups. 
b. Health and land use were determined as the 
areas of greatest need: 
{1) Plans for instruction in th~e fields 
were developed which integrated work 
on health and land use with reading, 
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arithmetic, social science, and 
natural science. 
(2) The program was made flexible enough 
to meet the individual interests and 
needs of the different pupils. 
(3) Teaching units were gradually devel-
oped around specific topics for each 
grade level. 
(4) Much use was made of direct experi-
ence. 
(5) The problem of individual differ-
ences was met by dividing the pupils 
into groups according to reading 
ability, and having each group work 
on some phase of conservation. 
{6) As the study of each unit neared 
completion, the students gave oral 
or written reports on their obser-
vations, readings, and discussions. 
c. This school program illustrates the follow-
ing basic edu.cational practices for conser-
vation of natural resources: 
{1) Determination of needs through a 
community survey 
-(2) Ooop~rat1~& participation by pupils, 
adults, teachers, and experts in 
planning a flexible program 
(3) Integration of local problems with 
the total school program 
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(4) Careful evaluation of work to deter-
mine its success. 
2. Floodwood, Minnesota: 
a. When the school sensed the need, the voca-
tional department began to include,' as 
part of its instructional program, prob-
lems concerning lumbering and dairying --
the two principal industries of the people. 
b. Recognizing the need for training future 
farmers in scientific methods of forestry 
management, the school administration pur-
chased a 109-acre wood lot for school use 
as a forestry laboratory. 
c. This tract serves as a model in forestry 
management, brush control, fire control, .. 
reforestation, and selective cutting on 
a sustained-yield basis. 
d. The girls in homemaking classes learn food 
preservation at the community cannery. 
3. Wetumka, Oklahoma: 
a. The teaching program in vocational agri-
culture, carefully planned on a longtime 
basis, has ereated an interest and desire 
among the boys to improve the community 
through study and applied practices in 
conserving natural resources. 
b. The school owns and operates an So-acre· 
farm, and sponsors numerous home projects 
which involve the conservation of soil, 
water, forests, and wildlife. 
c. Home projects cover a wide range of con-
servation activities. These include: 
(1) Contour farming 
{2) Crop rotation 
(3) Strip cropping 
(4) Cover crops 
( 5) Terracing 
(6) Pasture land improvement 
(7) Brush land clearing 
(8) Establishment of waterways 
(9) Establishment of post lots and wild-
life feed plots. 
d. Other activities of the school which are 
carried on in conservation education are: 
(1) Repair and construction of censer-
vation machinery 
Josta~ Unj\ersfty 
·g.~b:o.'.)l o1 l!.\ine!i.o; 1 o:rt 
_ Li br'3Y"'! 
( 20· Field trips to observe good prac-
tices in far.ming 
{3) Participation in soil conservation 
contests 
(4) Participation in assembly programs 
on conservation. 
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e. Audio-visual aids and forum discussions 
contribute valuable scientific information 
and stimulate interest in natural resource 
problems. 
4. Steelville, Missouri: 
a. A brand-new course entitled nconservation" 
was offered to any and all high-school 
students. 
b. In addition to the textbook work, a pro-
gram of field work was included: 
· (1) Students studied the planning of 
farm.·ponds 
(2) Field trips were taken to Clark 
National Forest 
(3) Students. read conservation litera-
ture and viewed two conservation 
films weekly. 
e. The school purchased an 80-aere tract of 
land on which the students participate in 
a program of forest management and wild-
life restoration. 
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d. The younger pupils practice the principles 
learned at school on their parents' farms. 
e. Conservation as a separate subject is not 
generally recommended, however, this 
school has demonstrated that a separate 
course, in some instances, can be presented 
with beneficial results. 
5. Cleveland High School, Clayton, North Carolina: 
a. Interest in the conservation of wildlife 
is sometimes used effectively as an 
approach to the total problem of conserva-
tion education. Such was the case at 
Clayton. 
b. Wildlife clubs were organized from the 
fourth grade through high school. 
c. Regular programs were planned, and the 
club period- each week was devoted to 
reading papers and to discussions pertain-
ing to some selected subject of wildlife. 
d. Student activities included: 
(1) Library research 
(2) Drawings 
(3) Construction of bird feeders and 
animal dens 
.(4) Field trips and illustrated talks 
sponsored by nearby agencies. 
e. Club members learned not only wildlife 
conservation, but many basic facts about 
water, forest, and soil conservation. 
c. Integration 
.54 
1. The natural and social sciences are logical 
subject fields in which to infuse· suc·h natural 
andsocial materials or. experiences as are 
found in a comprehensive study of conservation. 
2. The emphasis in a fully developed program in 
public schools will fall on an integrated 
approach in which. conservation education be-
comes an important aspect of countless school 
experiences. 
D. Time Allotment 
No data given. 
E. Constants and Electives 
No data given. 
F. Daily Time Schedule 
No data given. 
G. Guidance 
No data given. 
II. Selection of Materials 
A. Textbooks 
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1. In science texts, two major points of view pre-
vail. One leads to the presentation of abstract 
principles and laws unrelated to the problems 
and applications which would make them sig.ruh.:ri: .... 
cant in the lives of the pupils. The other, 
which is increasingly accepted, uses problems 
to develop the basic scientific principles. 
_ a. Too f-ew of the traditional science texts 
emphasize the development of skill in 
problem-solving. 
b. Textbooks are needed which help teach 
science in terms of its applfucation to 
human existence. 
2. History and social studies texts: 
a. Textbooks in soci.al studies and history, 
in general, contain scareely any refer-
ences to conservation education. 
b. Textbooks are needed that place more em-
phasis on migrations for sustenance and 
virgin r~sources and less on who fought 
whom, dated dynasties, and conquering 
heroes. 
3. Geography textbooks usually stress the impor-
.e 
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tance of resources, and the factual data about 
them is generally well represented. However, 
the following points should be noted: 
a. Seldom does one find attention given to 
the abuses which threaten the nation's con-
tinued supply of forest and petroleum prod-
ucts and deplete its essential topsoil. 
b. Only in a few of the books with a "human 
geographyn approach is the connection be-
tween land and life clearly shown. 
c. Textbooks are needed that enable us to 
teach geography in terms of its relation-
ship to man, population, and resources. 
4. The characteristics-of suitable textbooks en-
compassing conservation education are as 
follows: 
a. Textbooks should present basic scientific 
·principles in their relation to the prob-
lems of everyday life. The presentation 
should be such that the students become 
aware that our social, economic, and civic 
life rotates about biological principles. 
b. Textbooks should utilize the problem-
solving technique in developing the basic 
understandings, skills, and attitudes 
5? 
necessary to active and intelligent citi-
zenship. Problems should be raised, hy-
potheses suggested, and research encour-
aged. 
c. Testboo~s should make greater effort to 
develop real concern on the part of pupils 
for the solution of problems. 
a. Textbooks should continually direct stu-
dents to a careful study and examination 
of their own environment. Firsthand ex-
periences are the most valuable tools of 
learning. 
e. Textbooks should stress to a greater ex-
tent the social implications of this tech-
nological age. We have developed the 
tools and productive techniques without 
the social arrangements which must accom-
pany their wise use. 
5. Supplementary reading material 
a. Teachers at the present time must turn to 
supplementary materials if their students 
are to develop the basic understandings, 
skills, and attitudes that will lead to 
wise resource use. 
b. There is much good material, accurate and 
readable, which may be obtained from the 
following sources: 
(1) Textbooks in various subject areas 
such as the sciences and social 
studies 
(2) Technical books and pamphlets writ-
ten by the experts for-their asso-
ciates 
(3) Bulletins, pamphlets, maps, and 
pictures prepared by the various 
government agencies concerned with 
the conservation problem 
(4) Materials produced by private enter-
prise as a part of their public re-
lations programs 
(5) Locally produced materials re-
source units, teaching units, and 
bibliographies -- prepared by teach-
ers, students, and laymen in coopera-
tion with conservation groups. 
( 6) Newspaper stories and editorials 
(7) Audio-visual materials. 
6. In selecting the best instructional materials 
available, attention should be given to: 
a. Reading level 
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b. General interest level 
c. Significance of the material in terms of 
the conservation objectives of the school 
d. Suggestions as to where the material 
might fit into the sequence of experiences 
planned for the students 
e. Effectiveness of illustrations. 
7. In building a collection of usable materials 
for any particular class, the following cri-
teria should be observed: 
a. Does the total collection include a wide 
variety of materials 
b. Does the material present a variety of 
points of view 
c. Does the material amply cover all aspects 
of the conservation problem 
d. Is the material suitable for the class in 
terms of reading level 
e. Does the material include resouraes trom 
the fields of art, music, and lit~;~~ure? 
8. Appendix A of this document lists selected 
references for conservation education under t.l).e. 
headings of: 
a. Bibliographies 
b. Basic references for resource use 
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a. References for high school students 
d. References for junior-high school students. 
9. Appendix 0 of this document lists some of the 
organizations and agenaies concerned with con-
servation that will lend effective cooperation. 
B. Audio-visual Materials 
1. The best materials and facilities for the study 
of conservation are those found in the pupil's 
immediate environment. 
a. No vicarious experience is as effective as 
direct experience. 
b. No textbook, pamphlet, picture, slide, or 
movie can take the place of actually see-
ing the problem of conservation as it 
exists in the Lmmediate environment. 
2. Field trips and camping are valuable means for 
gaining firsthand information of resource con-
ditions and problems. 
3. Useful instructional materials include: 
a. Motion picture films 
b. Filmstrips 
c. Slides 
d. Pictures, charts, and posters 
e. Recordings 
f. ·Radio programs. 
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4. Such materials may be acquired from: 
a. Local centers for instructional materials 
including libraries 
b. Distributors of films and slides 
c. Conservation agencies 
a. Government departments 
e. Industrial groups. 
5. Appendix B of this document lists some of the 
currently available audio-visual materials, and 
suggestions on how to obtain them. 
III. Physical Facilities 
No data given. 
IV. Evaluation 
No data given. 
Writer's analysis.-- This document gives the reader a 
clear-cut picture of the importance of conservation educa-
tion to the nation as a whole as well as to the individual 
community. The descriptive examples of what is being done 
in the field of conservation education by a number of se-
lected schools, and the various approaches used to integrate 
it with the total school program should be of great value to 
all cone erne d. 
_ .. ·..,. .. 
62 
Vitalizing Secondary Education 11 
This document is a report of the first Commission on 
Life Adjustment Education for Youth prepared in accordance 
with the recommendations of the 1947 National Conference in 
Chicago. It summarizes some of the Commission's activities 
in democratizing American secondary education through efforts 
designed to retain in school all youth of high-school age, 
and to provide appropriate educational programs for them. 
The following analysis deals only with that section of the 
report concerning local school programs and their efforts to 
improve education for (1) citizenship, (2) home and family 
living, and (3) work. These areas are considered with respect 
to (1) curriculum organization, and (2) content and method. 
Education for Citizenship 
I. Organization 
A. General Approach 
1. Most social studies programs which carry a pri-
mary responsibility of education for citizen-
ship follow a pattern of separate courses. 
These courses have undergone successive changes 
in emphasis and content: 
a. New materials have been added 
J/The First Commission on Life Adjustment Education for 
Youth, Vitalizing Secondary Education, Bulletin, 19.51, 
Number 3, United States Office of Education, Washington, 
D. c., pp. 66-96. 
• 
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b. Changes have been made by textbook writers 
c. Individual teachers have expanded their 
courses by using a wide range of current 
materials 
d. New courses have appeared: 
(l) Ninth-grade courses to orient pupils 
to school and community living 
(2) Ninth- and twelfth-grade courses in 
personal and social adjustment. 
2. The movement to replace school subjects with a 
broad program based on (l) the developmental 
needs of youth, (2) the study of recurring 
social problems, or (3) areas of living, has 
made most progress in schools working on core 
curriculums for grades seven, eight, and nine: 
a. Many schools have established blocks of 
time consisting of two consecutive periods 
under one teacher. 
b. Teachers are enc?uraged to reorganize the 
content of two courses, usually social 
studies and English, along more functional 
lines. 
c. The basis of instruction is generally 
changed from traditional content to a con-
sideration of problems of more immediate 
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interest and concern to pupils. 
3. In many schools effective citizenship has be..-."" 
come a functional responsibility o# the total 
school staff and all instructional areas have 
some responsibility for citizenship education. 
a. Pupils learn to make speeches~ carry on 
discussions, and preside at for.mal meet-
ings. 
b. Problems of community health are taught in 
science and health classes. 
c. Safety education is a part of industrial 
arts, home economics, and driver education 
programs. 
d. Problems of home finance and consumer ed-
ucation are studied.in mathematics, sci-
ence, home economics, and industrial arts 
classes. 
e. Pupil-teacher planning provides group ex-
periences in formulating and solving many 
types of problems. 
f. Committee work takes place in all classes. 
g. Groups of pupils are continuausJ,:y ."present-
ed with alternatives so that they may 
learn to make decisions.· 
h. Class procedures are consistent with 
democratically developed school policies. 
4. Secondary-school programs of citizenship 
should: 
a. Place emphasis on adjustment in all per-
sonal and social relations 
b. Use to advantage individual differences in 
interest arid capacity in all phases of work 
c. Use the enthusiasm and energy af youth to 
initiate plans for social action in the 
community when such plans have been care-
fully considered 
d. Encourage a democratic atmosphere in the 
school which will be maintained and in-
creased by the democratic behavior of all 
e. Use the history of the local community 
when a knowledge of the growth of the com-
munity contributes meaning to citizenship 
education 
f. Help all pupils to understand the social, 
political, and economic relations between 
people and groups in their communities and 
the larger society in which they live. 
B. Organization of Subject Matter 
1. The program is planned to include all pupils. 
2. The emphasis of the pr~gram is on acquiring 
~if~:-·-
'"<:.-. 
3· 
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civic competence. Criteria used to determine 
whether a school program is directed toward 
acquiring civic competence or toward other goals 
are: 
a. The attention to human relations in class 
. 
and sehool groups 
b. The use of many media of instruction and 
varied experiences. 
The class operates as a social unit stressing 
the participation of all its members. 
a. Pupil-teacher planning, committee work, 
individual reports to the group, panel 
and round-table discussions are utilized 
to give status to members and to build 
maximum communication within the group. 
b. Since the goal is to increase the ability 
of each member to communicate ideas to 
and receive ideas from others, the more 
heterogeneous the group the better. 
4. Each pupil is helped to relate his own aspira-
tions and activities to the life and work of 
the school. Courses are offered in the ninth 
grade to help the pupil orientate .himself. The 
goals of such courses are: 
a. To help the pupil identify himself in the 
'-
lire and work of the school 
b. To survey the work of the school in terms 
of class programs and extraclass activi-
ties, and to select courses and activities 
which suit his interests, aptitudes, and 
capacities, 
c. To make him reel that it is his school, 
that he "belongsu 
a. To have a sense of personal responsibility 
grow out of a sense of identification. 
5. Each pupil is helped to understand his 
community. 
a. Community·surveys, study of local govern-
ment, study of local history, collections 
of folk stories and songs are,· activities 
reported by many schools. 
b. Experiences are ·used for understanding 
rather than for rebuilding or reorganizing 
the community. 
c. Pupils are helped to see the potential-
ities of the community as well as what it 
actually is. 
6. The pupil is encouraged to,participate in the 
life of the community •. 
7. Courses are designed to meet the needs of the 
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pupil in understanding the contemporary world. 
a. The attention given to problems such as 
public housing, publ~c health services, 
and social security changes as legislation 
and administrative machinery meet the 
public needs. 
b. New mnits or current unsolved problems 
replace units dealing with problems for 
which solutions have been found. 
c. Resource units from which learning mater-
ials can be drawn replace formal units 
which must be taught as written. 
8. The ultimate goal for the program of citizenship 
is to help every pupil function as an active 
citizen in all the communities in which he lives 
from his neighborhood to the United Nations. 
9. The human relations of the pupil are the fore-
most concern of the school. 
C. Integration 
1. In expanding the traditional subject fields, 
many units of work have been developed around 
social problems, or personal problems in a 
social setting. 
a. These units appear as parts of courses in 
English, social studies, group guidanoe 1 
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health and physical education, industrial 
arts, and home economics. 
b. Such units which appear frequently in 
courses of study are: 
(1) Safety education 
(2) Health education 
(3) Consumer education 
{4) Preparation for a vocation 
(.5) Human relations 
(6) Conservation 
D. Time Allotment 
No data given. 
E. Constants and Electives 
No data given. 
II. Selection of Materials 
A. Textbooks and Other Reading Material 
No data given. 
B. Audio~visual Aids 
1. If the basic ideas of democracy are to be 
understood and practiced by all, then films, 
filmstrips, recordings, newspapers, news maga-
zines, and current materials of all kinds must 
be used to supplement the printed pages of text 
and reference books. It is recognized that good 
teaching must take into account the previous 
experiences of pupils. 
III. Physical Facilities 
No data given. 
IV. Evaluation 
A. Pupil Growth 
?O 
1 .• Evaluations. are made in terms of changes in be-
havior and growth in understanding relation-
ships. The questions to be answered are: 
a. Does he take an active part (for or 
against) proposals for expandin~ public 
service, or is he indifferent to them? 
b. Does he understand the relation of people 
to public practices, or does he take re-
fuge either in irrational optimism about 
the future or irrational skeptieism about 
all public measures? 
B. Promotion 
No data given. 
Education for Home and Family Living 
I. Organization 
A. General Approach 
1. Education for home and family living is that 
part of a total program of secondary education 
which provides opportunities for acquiring the 
understandings, factual knowledge, skills, and 
'11 
abilities necessary ror homemaking and for suc-
cessful participation in family life. 
2. Secondary schools are providing education for 
home and ramily living through different 
schemes of organization such as: 
a. Separate courses 
b. Units and parts of units within courses 
c. Core curricula or common learnings 
offerings 
d. Total school programs of family life 
education 
e. Other total school programs such as 
guidance and health education 
f. Special school activities such as assembly _ 
programs 
g. Programs of youth organizations. 
3. Separate courses which have as their main focus 
education for home and family living include: 
a. Homemaking 
b. Home economics 
c. HOme and family living 
d. Personal-social problems 
e. Family relations 
f. Personal problems 
g. Boys' home living. 
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Some of these courses have been introduced re-
cently as a part of the curriculum. Other estab-
lished courses which have long been a part of 
the curriculum are being adjusted so that they 
may contribute more directly to the enrichment 
of family life. Factors influencing enrollment 
in such courses ma';v be summed up as follows: 
a. Offered without prerequisites 
b. Elected at any grade level 
c. Offered for boys, girls, or mixed groups 
d. Taught for a single semester or a year 
e. Taught in planned sequences. 
4. Units within other courses which contribute to 
education for home and family living are inte-
grated in areas such as: 
a. English 
b. Social_studies 
c. Health education 
d. Agriculture 
e. Distributive education 
f. Industrial arts 
g. Consumer education. 
Typical units being intro9-uced include: 
a. The psychology of group liv;t.~g 
b. Human relations 
e 
5 .. 
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c. Understanding ourselves and others 
d. Our manners and social customs 
e. Boy-girl interests 
f. Personal and family finance. 
Core curricula or common learnings courses 
offered in a limited number of schools are de-
signed in part to prepare pupils for family 
living. Typical problems presented in core 
courses include: 
a. For grades seven, eight, and nine: 
(1) Managing my personal affairs 
(2) Understanding my body 
(3) Living in the home 
(4) Improving personality 
b. For grades ten, eleven, and twelve: 
(1) Problems of the family 
(2). Problems of producer-consumer 
economies. 
6. Total school programs of family life education 
are bei~g planned and developed cooperatively 
by teachers, administrators, students, and par-
ents in a f'ew schools. Within one school pro-
gram, the areas of child guidance, human rela-
tionships, and planning for the future are 
stressed. In some schools there is effort to 
integrate home and family living into all 
classes. 
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?. Reports from secondary schools with programs in 
home and family life education, planned and 
carried out as a part of life adjustment educa-
tion, point up certain strengths. These include: 
a. Placing emphasis in education on present 
and future living 
b. Making the curriculum family-centered, re-
lating pupil experiences and a~tivities to 
family life 
c. Providing opportunities for all age groups 
to have education for home and family 
living 
d. Providing for the improvement of all as-
pects_ of home and fam~ly living as an in-
tegral part of the total education program 
e. Giving major attention to determining the 
curriculum on the basis of personal, fam-
ily, and community (1) needs, (2) problems, 
and (3) interests 
f. Providing a wide range of opportunities-
for pupils to experience achievement in 
activities closely related to home life, 
as a means of developing desired interests, 
15 
understandings, attitudes, appreciations, 
abilities, and skills 
g. Developing carefully the objectives, pro-
cedures, activities, methods of evaluation~ 
and other aspects of the home and family 
life· program through cooperative pupil, 
teacher, parent, and administrator planning 
h. Evaluating achievement in terms of desired 
changes taking place in pupils as home and 
community members 
i~ Making the curriculum functional by having 
available for teachers and pupils the 
necessary materials for effective teaching-
learning situations, and allowing time in 
the schedule for the use of t~ese materials 
j. Utilizing community and school:resol!lrces, 
both people and materials, to-enrich :bhe 
curriculum 
k. Coordinating the school program with that 
of existing agencies and organizations in 
the community concerned with the welf'are 
of families~ 
B. Organization of Subject Matter 
1. The program is planned for boys as well as 
girls. Courses may be organized for either 
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mixed groups or separate classes. 
2. The needs, problems, arid interests of pupils 
and their families are the basis for planning, 
developing, and ev&luating programs of home 
andfamily living. 
3. Students, parents, teachers, and administrators 
help plan the objectives, procedures, activi-
tie-s,:. methods of teaching, and evaluation. 
4. Home and family life. ~ducation is strengthened 
through the cooperative efforts of teachers 
from all subject-matter areas concerned with 
this phase of the school program. 
5. The program in home and family living is con-
sidered an important phase of the total school 
program. School faculties work together to (1) 
determine the emphases in the different sub-
ject~_ taught, (2) provide for individual differ-
ences through a variety of educational oppor-
. tunities and experiences, and {3) extend the 
pupil experiences into the community. 
6. Satisfying human relationships are given major 
emphasis in programs of home and family livin~. 
7. The ultimate goal for each individual is abil-
ity to function effectively as a member of the 
home and community: 
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a. Home economics programs, including courses 
and home experience, contribute to the 
well-being of families. 
b. Vocational agriculture courses in local 
high schools are being adjusted to provide 
for farm improvement projects that have 
become recognized as integral parts of the 
pupil's supervised farming program. 
c. Industrial arts courses enable pupils to 
' 
learn to-work in many areas that contrib-
ute to successful family lite. 
d. Health and physical education programs,--
deal with numerous topic~ designed to help 
students (1) develop good mental, physical, 
and emotional health habits, and (2) make 
the home a safe place in which to live. 
e. Business education courses help pupils to 
understand and solve problems dealing with 
finances, savings, insurance, business 
management, and consumer-producer relation-
ships. 
f. Youth organizations sponsored by the school 
plan and carry out programs which stress 
improvements in family living and the in-
terrelationship of the home and community. 
.e 
c. Integration 
1. The curriculum is developed cooperatively by 
· all school personnel who are responsible for 
phases related to home and family living. 
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2. Close cooperation is maintained with students' 
homes to correlate home and school experiences 
effectively. 
3. Many "real life experiences" should be provided 
where the family in the home is involved. 
4. The school program should be coordinated with 
existing agencies and organizations in the com-
munity concerned with the welfare of families. 
D. Time Allotment 
No data given. 
E. Constants and Electives 
No data given. 
II. Selection of M~terials 
A. Textbooks and Other Reading Materials 
1. Resource units are being developed by school 
faculties and by interschool groups of teachers 
concerned with the teaching of home and family 
living. 
2. Through a workshop in one State, homemaking 
teachers, teacher-trai~ers, and State super-
visors of home economics education developed 
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materials for use in the teaching of child 
development and related art in homemaking 
education. Other States have developed re-
source units in housing and child development. 
B. Audio-Visual Aids 
1. Teaching aids and methods used in local schools 
in an effort to have a balanced program include 
filmstrips, motion pictures, radio and tele-
vision programs, demonstrations, individual and 
group projects, discussions, illustrated lec-
tures, panels, symposiums, joint and exchange 
classes, clinics, special programs, exhibits, 
and information centers. 
III. Physical Facilities 
No data given. 
IV. Evaluation 
A. Pupil Growth 
1. Secondary-school teachers use: 
a. Checklists for locating student needs 
b. Pupil information sheets for understanding 
the background and interests of pupils 
c. Cumulative records, conference records, 
records of home visits, and weekly summary 
sheets as a partial basis for evaluating 
student progress. 
2. Achievement is evaluated in terms of desired 
changes taking place in pupils as home and 
community members. 
Education for Work 
I. Organization 
A. Gener~l Approach 
So 
1. Offerings which relate directly to this phase 
of the pupil's education are provided through 
courses, units within courses, core curricula, 
special programs, guidance, and supervised work 
experience, both in and out of school. 
2. Some schools offer courses distributed through 
different grade levels which help pupils to 
gain some understanding of (1) vocational oppor-
tunities, (2) the demand for workers in various 
occupations, and {3) preparation for work. 
3. Exploratory courses are often stressed in the 
early years of the secondary school in antici-
pation of the pupil's participation in specific 
work experience and training. Such offerings 
are related to: 
a. Personality development 
b. Social development 
o. Occupations 
d. Avocations ·· 
e. Vocations. 
4. Education and work experiences are closely 
related to jobs in the community. 
5. The adoption of a flexible core curriculum: 
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a. Permits the different subject-matter areas 
such as agriculture, art, English, distrib-
utive occupations, home economics, and 
social studies to contribute jointly to 
education for work. 
b. Makes it easier to provide instruction and 
materials related to individual needs 
c. Encourages pupils to explore available 
vocational opportunities. 
6. Business education develops skills and correct 
job attitudes by occupational participation. 
Participation under actual store or office con-
ditions is provided since it is not possible to 
reproduce in a schoolroom the job conditions 
that affect the exercise of vocational business 
skills. 
?. Home economics programs, whether they are pri-
marily courses for intensive homemaking train-
ing or are designed to give a broad background 
for better home and family living, provide 
opportunities for boys and girls to use their 
e-. 
new knowledge about homemaking techniques and 
family relationships in real situations. 
8. Advisory committees with representatives from 
interested groups in the community are helpful 
in planning work experiences for pupils in the 
school, and insure that all community resources 
are used in developing the program. 
B. Organization of Subject Matter 
1. Reports from schools indicate that many pupils 
who are not .interested in school and who need 
financial assistance get a new perspective when 
they are placed in a school-work program. 
· 2. Provisions should be made for capitalization 
upon the work experience of pupils for vital-
izing class instruction. Taking into account 
suggestions made by students in work-experience 
programs over a period of years, one school 
developed syllabi for teachers in four subject 
fields: English, mathematics, science, and 
social studies. 
3. Schools are utilizing known facts about inter-
est, aptitudes, and limitations of pupils be-
fore placing them in work programs. 
4. Individual differences among pupils determine 
the combined school and work load which pupils 
-~~~ -·::_:_-:4~~·@:~~~.- ::.---
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can carry, and the kinds of work in which each 
finds educational value. 
5. In many schools, employers associated with the 
work programs participate in career days where 
they present detailed information on their re-
spective fields of work to groups of pupils who 
express speciai interests in them. 
6. Work experience can be used to impress pupils 
with the value and necessity of ·acq.uiring fur-
ther education. 
7. Through social studies courses, career days, 
visits to business and industrial establish-
ments, and library materials, pupils are in-
formed about the range of work opportunities, 
the techniques of applying for a job, and how 
to progress on a job. 
c. Integration 
1. The school and work-experience programs should 
be adopted as an integral p~rt of the.total 
school program. 
2. There are sometimes units within general as 
well as specialized courses which help the 
pupil e~plore work opportunities. Among these 
are personality development, self-analysis, 
occupations, business grammar, business letter 
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writing, choosing ·your career, and preparation 
:for a job. 
3. Work experience may be provided through the 
home, private enterprise, the community, and 
the school. 
4. Lay groups as wel~ as school personnel contrib-
ute to the values derived from a work-experience 
program. Several schools indicated that manage-
ment and labor representatives were help:ful in 
:formulating new courses to meet the marked 
shortage o:f trained workers in the community. 
D. Time Allotment 
No data given. 
E. Constants and Electives 
No data gi van. 
II. Selection o:f Materials 
No data given. 
III. Physical Facilities 
No data given. 
IV. Evaluation 
No data given. 
Writer's analysis.-~ The Commission o:f Li:fe Adjustment 
Education :for Youth was created primarily to stimulate a 
greater and more general use o:f known educational methods 
for meeting the needs of youth. In_preparing and editing 
this report, the Committee has brought into focus that whigh 
can and is being done by many schools across the nation to 
fulfill their educational responsibilities to youth. 
.. 11 
The Core Curriculum 
This bulletin represents the first specific attempt to 
provide a systematic picture of the status of the core cur-
riculum. 
I. Organization 
A. General Approach 
1. The ttcoreu refers to a special type of course 
offering of a general education nature. Such 
courses may frequently be listed as: 
a. General education 
b. Unified studies 
c. Common learnings 
d. Basic living 
e. Social living 
f. Integrated program 
g. Core classes y 
2. Leonard defines such courses as "•••• that 
1/Grace s. Wright, Core Curriculum, Bulletin, 1950, Number 5, 
United States Office of Education, Washington, D. c., 
. pp. iii-32. 
gjd. Paul Leonard, Developing the Secondarr School.Curri-
culum, Rinehart and Company, New York, 194 , p. 393. 
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part of the curriculum which takes as its major 
job the development of personal and social re-
sponsibility and competency needed by all youth 
to serve the needs of a.democratic society." 
11 3. Alberty recognizes several types of cores 
ranging from those which represent only slight 
departures from conventional subject-matter 
teaching to the experience-centered core based 
on the needs, problems, and interests of ado-
lescents in Ollr culture. These extremes may be 
summed up as follows: 
a. Subject-matter-centered. cores represent 
the unification of two or more subjects 
which would ordinarily be taught separ-
ately. This means that for these cores a 
block of time longer than a single period 
is set aside for the core course. 
b. Experienced-centered cores may or may not 
replace regular subjects of the curriculum. 
Whether they do or not will be a major 
factor in determining the amount of time 
assigned to them. 
4. The two major ideas common to the current 
1/Harold Alberty, Reorganizing the High-School Curriculum, , 
The Macmillan Company, New York, 1947, pp. 156-169. 
. 
. _ .. -" 
concept of core are: 
a. They provide experiences neeaed by all 
youth 
b. The experiences cut across subject lines. 
5. Alberty lists the following characteristics of 
the core, not all of which, however, will be y 
found in any one program: 
a • 
b. 
The core consists of learning activities 
that are regarded as basic to the educa-
tion of all students. 
Learning activities cut across convention-
al subject-matter lines. This may involve 
putting two or more subjects together or 
complete disregard of boundaries. 
c. A relatively large block of time in the 
daily schedule is set aside for the core. 
d. The core provides for extensive use of 
teacher-student planning in terms of the 
immediate and long-range needs, problems, 
and interests of students. 
e. It encourages and frequently provides for · 
cooperative planning to utilize special-
ized abilities of the teaching personnel. 
f. Scope and sequence of learning activities 
1/0p. cit., pp. 154-155• 
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are determined by the needs of the situa-
tion rather than by the logical organiza-
tion of any one subject or field. 
g. Regular drill periods are not set aside 
but are planned as the need develops. 
h. Homeroom activities are frequently in-
eluded. 
i. Guidance and counseling functions of the 
school are frequently found in the core. 
j. Core organization encourages the develop-
ment of broad comprehensive resource units 
upon which teachers may draw in planning 
JJ 6. The Educational Policies Commission 
learning activities. 
recom-
mends a continuous course in tteo.mm.on learningstt 
to foster growth in personal living and in 
civic competence which would extend from the 
seventh through the fourteenth grades. 
B. Organization of Subject Matter 
1. Table 8 depicts grade groups and grade combina-
tions in which core courses are offered in 157 
secondary schools enrolling less than 500 
pupils. 
1/Educational Policies Commission, Education For All 
.American Youth, National Education Association of the 
Nnited States, Washington, D. c., 1944, pp. 234-264. 
Table 8. Grade Groups and Grade Combinations in Which 
Core Courses Are Offered in 157 Secondary 
Schools Enrolling Less Than 500 Pupils 
Grade Schools Enrolling Grade Com- Schools 
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Groups Number Per Cent binations Enrolling 
ll) {2) {3) {4) l5} 
One grade only •• 49 31.21 7 32 
8 4 
9 5 
10 5 
11 1 
12 2 
Two grades •••••• 51 32.48 7-8 42 
8-9 3 
9-10 2 
10-11 1 
11-12 0 
Other 3 
Three grades •••• 39 24.84 7-8-9 36 
8-9-10 1 
9-10-11 0 
10-11-12 0 
Other 2 
Four grades ••••• 11 7.01 7-8-9-10 5 
8-9-10-11 1 
9-10-11-12 4 
Other 1 
Five grades ••••• 2 1.28 
----------
2 
Six grades •••••• 5 3.18 7-12 5 
Total •••••••• 157 100.00 157 
2. Analysis of Table 8: 
a. The grade groups most frequently reported 
for core offerings are, in order of 
frequency: 
(1) Two grades 
{2) One grade 
( 3) Three grades 
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b. In each of the three preceding groups some 
combination of grades seven, eight, and 
nine exists. 
c. Approximately 64 per cent of all courses 
reported appear in.one- or two-grade com-
binations only. Of these, 74 per cent 
occur in grades seven and eight. Further-
more, of the three-grade combinations, 
approximately 92 per cent appear in grades 
seven, eight, and nine. Thus it appears 
that the majority of core courses are 
offered at the junior-high school level. 
3. Subject-matter combinations in core courses 
occur in a wide varieny. The five combinations 
most frequently used are as follows: 
a. English and social studies 
b. English, social studies, and science 
c. English, social studies, and mathematics 
d. English, social studies, science, and 
mathematics 
e. Science and mathematics • 
... 
4. Table 9 depicts the frequency of subject-matter 
combinations derived from a study of 1119 
core courses. 
Table 9. Frequency of Subject-Matter Combinations 
Derived From a Study of 1119 Core Courses 
Subject-Matter Cores Reported 
Combinations Number Per Cent 
{1) J2J {3) 
English and social studies ••••• 813 72.7 
English, social studies, and 
one or more other subjects ••• 21.5 19.2 
Combinations other than 
English and social studies ••• 91 8.1 
Total ......................• 1119 100.0 
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$. The selection of English and social studies as 
almost invariably a part of the core may be 
attributed to at least two factors: 
a. Both these subjects are constants in from 
four to six of the grades 7-12 
b. They lend themselves well to the general 
purpose of the core to promote the per-
sonal and social responsibility and com-
petence of youth. 
6. Among the core curriculum patterns reported in 
the study are two which may be classified as 
belonging to the small schools area. These are 
summarized in the next two items. 
7. Core curriculum pattern of Harford County, 
Maryland: 
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a. The term ttcore program11 as Harford County 
uses it has the following connotation: 
(1) A block of time considerably longer 
than the traditional class period, 
usually two or three hours 
(2) Learning experiences developed around 
specific problems which are solved 
through the use of any and all of the 
traditional subject-matter fields and 
.a variety of instructional materials. 
(3) One.teacher charged with the guidance 
and coordination responsibilities for 
the whole school program for each 
junior-high school class. 
b. A series of resource units has been pre-
pared representing areas of living common 
to all junior-high school children, how-
ever, there is no prescribed list of units 
assigned as 11 the curriculum.11 for any class. 
c. Teachers are free to select from or reject 
them in the light of the needs of pupils 
as they discover them. 
d. In order that children really learn the 
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meaning of democratic living, the program 
is designed to utilize cooperative plan-
ning on the part of pupils, teachers, lay-
men, and administrators in all activities 
incident to its development. 
8. Core curriculum pattern of Garrett County, 
Maryland: 
a. This system has organized a curriculum 
structure for grades s~ven through twelve 
based on needs of adolescent pupils. 
b. Three types of needs are recognized: 
(1) Expressed or felt needs 
(2) Needs predicted by adults or 
societal needs 
(3) Needs related to human development. 
c. Based on an analysis of these needs, 17 
different problem areas were agreed upon 
and were located by grade: 
(1) Grade seven: 
(a) School living 
(b) Health and safety 
(c) Transportation 
(d) Communicating ideas 
(2) Grade eight; 
(a) Knowing Garrett County 
94 
(b) Natural environment 
(c) Leisure and recreation 
·e (3) Grade nine: 
(a) Making a living 
(b) Establishing beliefs 
(c) Consumer problems 
(d) Personal development 
(e) American heritage 
(4) Grade ten: 
(a) Intercultural relations 
(b) Living in one world 
(c) Leisure and recreation 
(d) Communicating ideas 
(.5) Grade eleven: 
(a) American heritage 
(b) Establishing beliefs 
( c ) Personal development 
( 6) Grade twelve: 
(a) Family living 
(b) Role-of education 
(c) Making a living 
(d) Health and safety 
(e) Consumer problems 
e {f) Technique of living. 
0. Integration 
1. Learning sctivit_ies cut across subject-matter 
lines. This may involve putting two or more 
subjects together or complete disregard of 
boundaries. 
D. Time Allotment 
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1. The core program by definition replaces two or 
more subjects which would otherwise be taught 
separately. It requires a block of time longer 
than the single period. 
2. The Educational Policies Commission in their 
y' 
report "Education For All American Youthtt 
recommends a 3-period block of time in grades 
7-10, and a 2-period block in grades 11 and 12. 
3. Actual practice in high schools today is a 
double-period block of time regardless of the 
grade in which the core is provided. 
4. Table 10 presents the number and per cent of 
core courses meeting specified periods per week 
as reported by 1119 secondary schools. 
5. The 10-period cores are usually the combination 
of two major subjects with sometimes the addi-
tion of art, music, or-health. Guidance is also 
frequently included. 
1J Op • cit • , p • 2 50 .. 
6. The 1.5-period or longer block usually involves 
the combination of three or more major subjects. 
Table 10. Number and Per Cent of Core Courses 
Meeting Specified Periods Per Week 
As Reported By 1119 Secondary Schools 
Periods Core Course Periods 
Per Num- Per Per 
Week ber Cent Week 
( 1) (2) (3) ll) 
6-9 ••••• 42 3·~ 20 •••••• 10 •••••• 7.59 67. 25-3.5 ••• 
11-14 ••• 89 8.0 
1.5 •••••• 184 16.4 
16-19 ••• 13 1.2 Total •• 
E. Constants and Electives 
No data given. 
F. Daily Time Schedule 
No data given. 
G. Guidance 
No data 'given. 
II. Selection of Materials 
No data given. 
III. Physical Facilities 
No data given. 
IV. Evaluation 
No data given. 
Core Course 
Num- Per 
ber Cent 
(2) l3) 
23 2.1 
9 o.8 
~119 100.0 
Writer's analysis.-- This bulletin provides a clear, 
• 
• 
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concise picture of the status and trends of the core curri-
culum throughout the country. It describes the various mean-
ings associated with the term "core", delimits the core 
specifically, and points out the grade level~ and subject 
combinations most frequently used with this type of course. 
Consumer Education JJ 
This document presents the best thought of a group of 
educators concerning the problem of consumer education at 
the secondary-school level. Six major areas were agreed upon 
as deserving the greatest consideration. These are (1) fund-
amental issues and underlying philosophy, (2) minimum essen-
tials and scope, (3) organization, (4) learning activities 
and teaching methods, (5) sources and evaluation of teach-
ing materials, and (6) teacher training. The following anal-
ysis deals only with those sections affecting the total pro-
gram of the secondary school. 
I. Organization 
A. General Approach 
1. The following statements are generally agreed 
upon as fundamental assumptions in consumer 
education: 
a. A certain mutuality of interests exists 
1Jconference on Consumer Education in Secondary Schools, 
Some Principles of Consumer Education at the Secondary 
School Level, Pamphlet, 1942, Number 94, United States 
Office of Education, Washington, D. c., pp. v-42. 
e. 
among business, labor, and the consum~r 
and no one 9f these groups should perman-
ently benefit at the expense of the-other. 
b. The necessity exists for helping the in-
dividual to learn his role in the economic 
order. The necessity also exists for a 
knowledge, a consideration, and an apprais-
al of contemporary economic institutions 
in order that the-consumer can function 
effectively in the system. 
c. The natnre of consumer purchases influ-
ences the kind of goods produced and dis-
tributed; thus purchasing affords a means 
for the consumer to indicate his prefer-
ence. 
d. Since consumers are relatively unorganized 
as contrasted with producers, ~istributors, 
and other groups, consumer education must 
take paEticular account of problems created 
b~~:the absence of adequate consumer in-
formation and standards as well as those 
problems created by various types of legal 
protection given producers, distributors, 
and other groups. 
2. Consumer education recognizes two phases of 
--· --~-----.--;::- :o"".-
any problem: 
a~ That which has to do with consumer bene-
fits through one's own individual effort 
b. That which has to do with consumer bene-
fits through co~perative effort. 
3. Four main areas are recognized as requiring 
attention in consumer education courses. 
a. Choice making - factors involved in 
choosing between different kinds of com-
modities and services in terms of value 
sought. 
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b. Income management and financial planning 
in the use of resources to secure commodi-
ties and services desired for present and 
future use. 
c. Buying and using commodities and services 
to secure the greatest satisfactions from 
inoome and credit available. 
d. Basic faotors such as distribution of na-
tional income, responsibility of individ-
uals and families as members of society, 
agencies whioh protect individuals and 
families as consumers, present and prob-
able future economic status of the learner, 
and interrelationships of all problems and 
100 
considerations. 
B. Organization o~ Subject Matter 
1. No single de~inite plan of consumer education 
in the secondary school can be recommended be-
cause of the varied types of school organiza-
tion and curricula into which this subject must 
be fitted. The committee on organization pre-
sented five possible methods of organization. 
These are: 
a. A separate consumer course, whether re-
quired or elective, taught by one teacher 
specially trained ~or this work. 
b. A separate course, required or elective, 
taught cooperatively by teachers from 
several departments. 
c. Offer consumer education through a core 
curriculum consisting of a continuing se-
quence of problems of living. 
d. Teach the minimum essentials of consumer 
education through units for that specific 
purpose in existing required courses, with 
definitely correlated enrichment through 
inclusion of specialized aspects of con-
sumer education in elective courses. 
e. Teach consumer education incidentally in 
a variety of subjects and courses. 
2. Plan 1 A separate course taught by one 
teacher: 
a. Usually a separate consumer education 
course includes: 
(1) A large section on the buying of 
commodities and services 
(2) Some treatment of the financial 
problems of families on different 
economic levels 
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(3) A consideration of agencies that aid 
and protect the consumer 
(4) An evaluation of the available 
sources of consumer information. 
b. While such a course may originate in any 
one of several departments in the second-
ary school, it has its own identity and is 
complete in itself from an qrganization 
viewpoint. 
c. Advantages : 
(l)·It centralizes responsibility for 
the work 
(2) It enables a competent instructor 
to see that certain minimum essen-
tials in this field are included in 
.!Jos-&on Un; \ersay 
jghool of td~ea»lo~ 
Library 
the educational program of every 
pupil, assuming the course is 
required 
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{3) It brings out more clearly the sig~ 
nificant relationships in the whole 
complex field of standards of living, 
consumption, production, distribu-
tion, consumer buying and protection, 
and the related problems involved in 
consumer education 
(4) It affords a better opportunity for 
the teacher to keep up with new ma-
terials and vital developments in the 
whole field in a period of rapid 
technological advance and continuous 
social and economic changes. 
d. Limitations: 
(1) It is essential that the teacher be 
a person exceedingly well fitted for 
the job by broad training, interest, 
and experience 
(2) It increases the possibilities of 
repetition of work done in other 
subjects 
(3) If offered as an elective, it will 
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not reach all pupils. 
3. Plan 2 - A separate course offered by teachers 
from cooperating departments: 
a. When this organization is used, time must 
be provided in the teachers' schedules for 
planning together. 
b. Advantages: 
(1) Characteristics in common with Plan 1: 
(a) It tends. to assUre presentation 
of at least the minimum essen-
tials by centering responsibil-
ity in one course 
{b) It tends to assure coordinate 
importance with other subjects 
in the secondary-school curri-
culum 
(2) Advantages peculiar to a group-
planned, group-taught course: 
(a) Representation is offered such 
fields as business, home eco-
nomics, science, mathematics, 
social studies, and industrial 
arts 
(b) It should result in enriched 
content, increased laboratory 
• 
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experiences, and a better 
understanding of the areas of 
consumer education relative to 
the cooperating departments. 
c. Limitations: 
(1) It is difficult to fit a group-
taught course in consumer education, 
whether required or elective, into 
the schedule of teachers and pupils 
(2) It is difficult to place responsi-
bility for pupil-learning in the 
course as a whole and to develop 
sustained pupil-interest under 
chang:tng_.instructors. 
4. Plan 3 - Consumer education in the core 
curriculum: 
a. On each grade level several problems in 
consumption are likely to arise. Pupils 
in the core begin with such a problem and 
pursue the inquiry until the problem is 
solved. 
(1) Information is drawn from all fields 
of knowledge as the need arises. 
(2) Help is enlisted of all persons in 
the school and community who have 
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something to contribute to the solu-
tion of the group prpblem. 
b. The pupils have an opportunity to use a 
variety of data drawn from books, pam-
phlets, statistical reports, charts, docu-
ments, technical papers, newspapers, maga-
zines, and other contemporary sources of 
information. 
c. The activities are varied and involve many 
direct experiences, practical activities, 
interviews, trips, actual purchases, and 
simple laboratory experiments. 
d. The pupils present their findings in orig-
inal reports, charts, demonstrations, and 
illustrations. 
e. Advantages: 
(1) All pupils get t.he essentials of 
good living 
(2) The study of consumer problems is 
not confined within the limits of 
a single subject 
{3) It necessitates cooperative plan-
ning by faculty members 
(4) It insures that changed social and 
economic conditions are reflected 
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in the teaching from year to year 
(5) The work is likely to be concerned 
with what a given group of pupils 
( 6) 
need 
Learning is more likely to be varied 
and lifelike. 
f. Limitations: 
(1) This plan depends for its success 
upon: 
(a) Broad educational vision 
(b) A willingness to disturb and 
rearrange many elements in the 
more conventional subject 
curriculum 
(c) The time and industry necessary 
in developing new and revised 
materials of instruction. 
5. Plan 4 - Consumer education taught through 
definitely planned units or topics 
in required subjects: 
a. Schools which administer the curriculum 
i 
through constants and variables may find 
it advantageous to: 
(1) Offer the minimum essentials of co~-
sumer education as definite units 
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within required subjects 
(2) Supplement and enrich the consumer 
offerings by providing for study of 
more specialized areas in electi~e 
subjects. 
b. Advantages: 
(1) It assures that all pupils in the 
school are given what is considered 
by those responsible as essential 
training in consumer education, with 
opportunities for further study 
through electives 
(2) Responsibility for this training is 
assigned 
(3) Contributions of different teachers 
assures: 
(a) Enrichment of content 
(b) Laboratory experience 
(c) Breadth of view that results 
from cooperative planning among 
teachers. 
c. Limitations: 
( 1). Teachers from a number of different 
fields must be relied upon to give 
instruction. This necessitates group 
6. Plan 5 
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planning and coordination of subject 
matter 
(2) Time must be allowed in the teacher's 
schedule for these necessary 
activities. 
Incidental consumer education: 
a. In some secondary schools consumer educa-
tion is offered in a variety of courses, · 
but in an incidental, unplanned, indepen-
dent, and uncoordinated way. 
b. Such a treatment usually results from a 
desire to teach something practical with-
out doing consistent planning. 
c. Advantages: 
(1) It gives the individual teachers 
opportunity for enough experience 
to feel that they can take Leader-
ship and contribute as committee 
members to future group planning. 
d. Limitations: 
(1) Treatment of consumer education in 
already crowded courses is likely 
to result in superficial study 
(2) Some pupils, because of the elec-
tives they choose, may have fairly 
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adequate information in certain 
areas of consumer education, whereas 
other areas m§tyi.;be entirely lacking 
(3) It is difficult for teachers with 
varied subject-matter responsibili-
ties to keep up with new materials 
and significant happenings. 
7. When consumer education ia offered in separate 
courses or as phases of other courses, care must 
be taken to: 
a. Make adequate consumer education available 
to all pupils before they leave school 
b. Make consumer education available in 
courses appropriate to the interests and 
abilities of pupils at specific grade 
levels and at the same time offer a com-
plete, well-rounded program 
c. Make consumer education available through 
a department or departments which will 
arouse the interests of all pupils, both 
boys and girls, especially if the courses 
are elective. 
8. Few difficulties are encountered in grade 
placement whe~ consumer education is presented 
through a core course based upon a continuing 
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sequence of problems of living. 
C. Integration 
1. Consumer education is a broad area in general 
education which cuts across many subject-matter 
lines. It should be included in the earliest 
training given ahildren and continue into adult 
life. 
2. The consumer education program should be coop-
eratively planned on a whole school basis 
through the joint efforts of the entire school 
staff with pupil participation. 
3. An analysis of the subjects involved in many 
types of projects and experiments shows that 
they include chemistry, mathematics, political 
science, physics, physiology, and hygiene. It 
is impossible to attack a problem in consump-
tion without overrunning the boundaries of the 
conventional subjects. 
D. Time Allotment 
No data given. 
E. Constants and Electives 
No data given. 
F. Daily Time Schedule 
No data given. 
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G. Guidance 
No data gi van. 
II. Selection of Material$ 
A. Textbooks and Other Reading Materials 
1. A first step in the accumulation and use of con-
sumer education literature for the secondary. 
school is to find materials that are reliable, 
adequate in scope, and suitable for use by both 
pupils and teachers at the secondary level. 
2. There is need for classification of the select-
ed materials on several bases: 
a. Appropriateness for use in connection with 
specific phases of the complex subject of 
consumer education 
b. Suitability for teacher use 
c. Usability by .. pupils at different grade 
levels 
d. Permanent or temporary value of the 
material. 
3. All material presented in consumer education 
classes should be considered objectively and 
should be evaluated in terms of the use desired. 
4. Criteria for evaluation of the validity of 
materials for classroom use should be carefully 
defined. 
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5. Textbooks 
a. Consumer education textbooks specifically 
organized for classroom use usually cover 
a wide scope. It is desirable that several 
textbooks be made available to the class. 
b. Textbooks require evaluation relative to: 
(1) Recency and degree of obsol.esence 
(2) Phase of consumer education for 
which they were written 
(3) Reliability of fhe author and spon-
soring agency. 
6. Other books 
a. Popularly written books as well as text-
books on sociology, economics,. and sci en-,.,. 
tific subjects contain supplementary mater-
ial of interest and value in consumer 
education. 
7. Publications of nonprofit organizations and 
agencies 
a. These types of materials are published by 
Federal, State, and local governments; by 
scientific and professional associations; 
by research foundations; and by colleges 
and universities. 
b. They present detailed information 
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concerning specific problems or subjects, 
and are likely to be more suitable for use 
by teachers than pupils. 
8. Materials published by commercial agencies 
a. Consumer education materials and informa-
tion prepared by business firms for class-
room use are of at least two types: 
(1) Materials and information not spe-
cifically related to the product sold 
(2) Materials and information directly 
related to the product. 
b. Materials produced by commercial companies 
for nonclassroom use should be evaluated 
in terms of the class use to be made of 
them. 
c. It is essential that pupils have an oppor-
tunity to study various examples of adver-
tising materials in order that they may 
develop discrimination in identifying 
accurate and useful information when it is 
provided. 
9. Other media 
a.· Other media through which the consuming 
public is significantly influenced are 
newspapers, magazines, radio, and tele-
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vision. They serve as channels of infor-
mation on: 
(1) Commodities 
(2) Scientific research and applied 
science 
(3) Production, distribution, and finance 
(4) Other social and economic problems 
and programs involving consumers' 
welfare. 
B. Audio-Visual Aids 
1. Audio-visual equipment used to some degree in-
cludes motion pictures, slides, posters, and 
radio broadcasts. 
2. The building of experimental and laboratory 
programs should be encouraged. These are depen-
dent upon the accumulation of an abundant stock 
of commodities, measuring instruments, testing 
materials, and mechanical appliances. 
3. There are numerous opportunities for making 
consumer education real - in the classroom, 
outside the classroom, in the home, and in the' 
community through the use of practical experi-
ences, observations and experiments, and re-
ports. 
4. Opportunities are present in every community 
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for well-planned field trips. These may include 
visits to.milling, packing, and chemical labor-
atories, t6 stores, and to factories. 
III. Physical Facilities 
No data given. 
IV. Evaluation 
No data given. 
Writer's analysis.-- This document presents the funda-
mental concepts of another important facet of the total edu-
cational program through its discussion of consumer educa-
tion. Much assistance is offered to all administrators and 
teachers who are deeply interested in increasing their 
school's educational services to youth. 
Farmville, USA 11 
This document was written for the purpose of presenting 
two descriptive examples of educational programs for youth 
of secondary-school age which demonstrate sound and practical 
principles of education. The analysis which follows is con-
canned only with that section of the report dealing with the 
total program for rural areas. 
I. Organization 
A. General Plan 
1. Farmville offers an 8-year program to all youth 
1/Planning For American Youth, .. National Association of Sec.;. 
ondary-School Principals, Washington, D.C.,l944, pp. 1.5-3.5· 
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according to their common and individual needs. 
2. Four basic principles of life delimit the found-
ation upon which Farmville's program is con-
structed. They are as follows: 
a. Youth must be taught to understand democ-
racy and to participate in civic affairs 
intelligently. 
b. Youth must be prepared to enter the occupa-
tion they choose to follow locally, to get 
preliminary training for city occupation, 
and to pursue further study. 
c. Education for citizenship can best be 
brought about through basic courses which 
bring all problems and skills into rela-
tionship. 
a. Work experience under actual condit~ons is 
necessary if youth are to learn how to 
work effectively. 
3. Pupil programs are constructed around the areas 
of occupational, civic, and personal develop-
ment. 
4. Each pupil's program is planned according to 
his chosen occupation. 
B. Organization of Subject -Matter 
1. In order that youth may learn that democracy is 
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a way of living together according to ethical 
and spiritual values, as well as under a legal, 
economic, and political system, Farmville organ-
izes its curriculum around major areas rather 
than subjects. 
2. Three major areas are used each year varying 
somewhat in the first three and in the last 
five years. 
a• For grades seven through nine: 
(1) Developing a citizen 
(2) Building health and physical strength 
(3) Expilioring personal interests and 
abilities. 
b. For grades ten through fourteen: 
(1) Preparing for an occupation 
{2) Developing civic competence 
(3) Developing personal interests and 
aptitudes. 
3. Basic courses are developed so that the work of 
all teachers in an area is coordinated and made 
to focus on developing individual competence as 
a citizen. 
4. Basic courses for civic competence present an 
orderly development of: (1) the ideals and 
principles of American Democracy; {2) basic 
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abilities, understandings, skills, and methods 
or solving problems; (3) effective patterns of 
ac'tion in t.he individual pupil - self-control, 
responsibility, initiative, resourcefulness. 
5· Much emphasis is placed upon the use of the 
problem-project approach, the scientific method, 
and the functions of group processes. 
6. Basic skills sueh as reading, expression, analy-
sis, and arithmetic are developed in connection 
with each problem studied. 
7. Each year one or two major social problems are 
studied thoroughly~ 
c. Integration 
1. The use of broad curriculum areas which are 
interrelated throughout the entire secondary 
program insures (1) 'Vertical integration as the 
pupil progresses from grade to grade, and {2) 
horizontal integration through the development 
of basic skills in connection with each problem 
studied. 
2. Learning is closely integrated with doing as 
productive work experience is a part of the 
school program. 
3· Farmville's secondary school serves the entire 
community by providing recreation, scientific, 
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~ 
~ and shop facilities tor adults and youth from 
8 A.M.- to- 10 P.M. tfve days weekly. 
D. Tim.e Allotment , , --
1. All of the activities, courses, and projects 
must be fitted into a school schedule for the 
year. During the first three years, the program 
is organized under three curricular areas. 
Table 11 depicts the prevailing time allotments 
for these grades. 
2. During the last five years, three areas are 
used differing somewhat from those of the first 
three grades. The amounts of time which are de-
voted to each of these areas varies, but, in 
general, the time allotments depicted by Table 
12 prevail. 
E. Constants and Electives 
1. As the program is based upon broad curriculum 
areas and each pupil's program is designed to 
fit his own needs, there are no rigidly defined 
lists of courses such as those identified with 
the traditional secondary school. 
2. The educational program of Farmville is divided 
into two categ?ries: 
a. Those basic courses supplying the common 
needs of all 
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Table 11. Prevailing Yearly Time Allotments ·For Curriculum 
Areas, Grades Seven, Eight, and Nine 
Curriculum Areas 
Time Allotment 
by Grade in 
IHours.Per Year 
1 8 9 
llJ l2) l3) {4) 
I. Developing as a citizen 
Principles and practices of local and 
national government; school govern-
ment, nature and management; people 
and agencies in the community serving 
youth; dependence on many workers for 
food, clothes, shelter; consumer educa-
tion; social traditions of environment; 
organic and inorganic world; skills in 
study, scientific method, expression, 
numerical relationships; American cul-
ture and biographies of leaders •••••••• 400 400 400 
II. Building health and physical strength 
Physical and emotional change of organ-
ism during adolescence; se:x: instruction; 
relations with opposite sex; health 
habits of cleanliness; food, body care, 
disease, games and sportsmanship; de-
velopment of physical strength ••••••••• 300 300 300 
III. Exploring personal interests and 
abilities 
Analysis of interests and aptitudes; 
acquaintance with nature, tools, and 
mediums of expression in music, art, 
dancing, sports, crafts; acquaintance 
with different languages as mediums 
of expression, and with wide areas of 
interests and leisure activities.$••••• 500 500 500 
Total hours per year •••••••••••••••• 1200 1200 1200 
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Table 12. Prevailing Yearly Ti~e Allotments For Curriculum 
Areas, Grades Ten, Eleven, Twelve, Thirteen, and 
Fourteen 
Curriculum .Areas 
{ 1) 
I. Preparing for an occupation 
Occupational study, self-
analysis, job preparation 
for agricultural, mechanical, 
commercial, and home~aking 
occupations; work in science~ 
mathematics, social studies, 
and English when preparatory 
to advanced study in college; 
productive work experience; •••• 
II. Developing civic competence 
Community studies and civic 
projects; historical study 
of development of democracy; 
ideals and principles of dem-
ocracy; community work; cur-
rent political, economic, and 
social problems and histori-
cal backgrounds; civic pro-
jects; consumer education ••••• 
III. Developing personal interests 
and aptitudes 
Family life, health, mental 
hygiene; physical education, 
leisure and recreational in- . 
te~ests; music, art, litera-
tur.e, science, and understand-
Time Allotment by Grade 
in Hours Per Year 
10 11 12 13 14 
. l2) l3) l4) l5} l~ 
200 _300 400 6oo 6oo 
~ 300 400 200 200 200 
~ 
ing of cultural heritage •••••• 550 650 500 200 200 
Elective studies or individ-
~al projects in English, 
mathematics, history, science, 
languages, and remedial in-
struction if needed ••••••• ; ••• 150 150 100 200 200 
Total hours per year ••••••• ~200 1200 1200 1200 1200 
j/Three hundred- hours of this course are listed twice since 
it is a major part of the program in each area. 
------------
------------- ---------~-- - -- -·-
·b. Those courses designed to meet the spe-
. -
cific individual needs of each pupil. 
3. Offerings which may be identified with the 
common needs of all are as follows: 
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a. Basic courses for developing civic compe-
tenc·e and responsible self-direction, and 
dealing with th~ principles and practices 
of living in a democratic society 
b. Opportunities to develop personal abilities 
and special interests 
c. Opportunities to develop physical fitness 
and emotional and physical health 
d. Adequate personal and occupational coun-
seling, and acquaintance with the occupa-
tions men follow to make a living 
e. Opportunity to engage in work experience 
in the home, the community, or in local 
businesses and shops. 
4. In addition to the preceding offerings, Farm-
ville advances each pupil on his way to prepa-
ration for a useful occupation by offering 
courses designed to meet the individual needs 
of the pupils. All-pupils are classified as 
belonging in one of three groups: 
a. Those who expect to remain locally 
b-~ · Those who expect to go to urban areas 
c. Those who plan to go to college. 
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5. A study and analysis of occupations is provided 
for all youth, but complete occupational train-
ing is given only those remaining locally or 
moving to similar communities. Vocational 
offerings may be summed up as follows: 
a. Of'ferings identified with those remaining 
locally may be classified in general as: 
{1) Vocational training for those leav-
ing school at the completion of 
grade 12 
(2) Vocational training through grades 
13 and 14 for those desiring it 
(3) Productive work experience in chosen 
occupations. 
b. More specifically, vocational education 
for both boys and girls is offered in 
four occupational fields: 
(1) Agriculture 
( 2 ) Homemaking 
(3) Business training 
(4) Mechanics. 
These are occupational areas, not courses, 
and individual programs are planned under 
• 
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each area. 
c. Maj"or· projects are planned under each area 
which m~y be yaken by anyone. Study and 
work experience are combined in each pro-
ject. Those interested in specifi'c pro-
jects stay with them longer and study more 
advanced material. Such projects as the 
following are typical: 
(1) Repairing farm and home machinery 
(2) Keeping farm accounts 
(3) Family budgeting 
{4) Home food preservation 
(5) Home decoration 
(6) Securing loans and insurance. 
6. Farmville does not expect to offer specific 
occupational preparation to those youth who 
leave to work in the jobs below professional 
level commonly encountered in city life. 
Special training for these jobs must be secured 
in vocational institutions or on the job. Never-
theless, Farmville prepares these youth gener-
ally through the following offerings: 
a. Special study of the ·problems of city life, 
its occupational possibilities, and quali-
fications for city positions 
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b. Special hE?lP in planning school programs, 
in selecting schools to attend in the city, 
and ~n,cont~~uing education part-time 
c. Opportunities to acquire introductory 
training and so.m.e work experience in jobs 
related to the occup~tion to be pursued in 
the city. 
7. Farmville considers special college-preparatory 
courses to be occupational preparation for 
those youth going to college. Special opportuni-
ties are offered in science, mathematics, lit-
erature, and other fields. Work experience to 
learn how to work, occupational counseling, and 
guidance into the proper schools are stressed 
for those planning to engage in a professional 
career. Specific offerings identified with those 
planning tor college include: 
a. Carefully planned programs in harmony with 
chosen professions or abilities to pursue 
additional programs of general education 
b- Study in small groups or on individualized 
projects for a few students with unique 
interests 
c. Counseling on schools to attend; on per-
sonal problems of living away from home; 
and on professional qualifications, Per-
126 
sonal abilities, and school programs 
d. Special study of the place of chosen pro-
fessions in rural community life with 
special stress on the needs of the local 
community for some of its youth to return 
to serve it with their profession 
e. Arrangements for special assistance to pro-
fessional people living in the community. 
8. Farm~ille offers its youth opportunity for (1) 
community work experience designed to teach 
them how to work and how to contribute to the 
welfare of home, school, and community, and (2) 
private work experience designed to teach them 
how to produce goods and services. This second 
type is offered primarily to those who will 
complete their education in Farmville, and is 
tied up definitely with their occupational 
training. 
a. Local citizens assume responsibility for 
providing opportunity for work experience 
on public and private projects. 
b. Ma~y business men mark certain jobs as 
"youth jobsn which are reserved for youth 
in school. 
c. Productive work is supervised jointly by 
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the school and by business and industrial 
supervisors. 
F. Daily Time Schedule 
1. Farmville operates under a flexible daily time 
schedule. The basic plan tor all grades provides 
for a seven-hour day composed of seven 55-minute 
work periods and a lunch period. Each pupil nor-
mally has six scheduled periods and one free 
period daily. Each, therefore, has 1200 work 
periods in the school year. 
2. The schedule is planned by the principal and 
teachers once a year on a monthly basis and re-
viewed when necessary. Large blo~ks of time are 
needed for special projects at special times. 
3· The daily schedule varies yearly and may vary 
monthly. Figure 3 illustrates a sample schedule 
for grade 10. 
4. Reconciliation of the daily time schedule: 
a. Referring to the Time Allotment Chart 
(Table 12) on page 121, it is evident 
that the alloted work p~riods for grade 
10 are as follows: 
(1) Area I 
(2) Area II 
{3) Area III 
- 200 hours 
- 300 hours 
- 550 hours 
{4) Electives - 150 hours 
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b. I n order t o re co~c i l e the da ily t i me sched-
Per-
io ds c 
1 
2 
3 
4 
.5 
6 
7 
ule t o the a llo t ted t i me, i t is n ecessary 
t o gr oup the course b lo cks (F i g ure 3) un-
der each of the g i v en ar ea s . Tab l e 13 
shows the r econciliat ion between the year ly 
t i me a llo tment and the da i l y time schedule . 
Week s 
~ J I ~ I ~ 2b 2 ~ 2 ~ 3~ .':1! ~ ~ D 
-
. 
~ 
-
-
~'1:;. ~-~~- -.. ··-·1 : . . ?. r-:~t! 
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pq.-. et ...?,, ~.:1 ... I""' ... io-' ;. •• ~;.< .;,1 ~~ i':-'':. ~~> .. ~ 1-=- . •. t(../ ~:_ 1:.:.. . 
L u N c H 
JJ~ f.t-. t~ ~ ~p ...,.~ ~  ~.!; ~  f~i 1--~z ~#!'~: :;;: . • ;<::.-< t;L" ... . ~·.:.;.· """ -
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k~ ~~ 1>.·: -:... ....... 
F i gure 3 . A Sample Schedule Fo r Gra de Ten 
Key: Family life; ment a l hyg i ene 
~ Physi c a l education ; l eisur e 
Mus ic, lit e r a t ur e , a r t, cul -
t ura l her i t age 
c:::;i Civi c comp e t ence 
Vo c a tional tra ining 
Elect i ves 
Fre e 
• 
=· ¥ 
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Table 13. A Reconciliation Between a Sample Daily Time 
Schedule and the Yearly Time Allotment for 
Grade Ten 
Curriculum Areas 
{1) 
Area I 
Preparing for an occupation 
Vocational training ••••• 
Area II 
Developing civic competence 
Civic competence ••••••• 
Area III 
Developing personal inter-
ests and aptitudes 
Family life, health, 
and mental hygiene •••••• 
Physical education; 
educational leisure ••••• 
Music, literature, art, 
cultural heritage ••••••• 
Electives and remedial 
study ••••••••••••••••••• 
Total hours per year •••• 
II. Selection of Materials 
No data given •. 
III. Physical Facilities 
Number Days Total 
of Per Time Per 
~eeks Week Schedule 
40 
60 
28 
40 
40 
32 
.5 
.5 
5 
5 
5 
5 
(Hours) 
140 
200 
200 
300 
200 540 
160 
Yearly 
Time 
Allot-
ment 
(Hours) 
l.5) 
200 
300 
.550 
1.50 
1200 1200 
A. Farmville's secondary school is composed of a main 
school bui&ding, an agriculture machine shop, a 
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?0-acre_school f'arm., and a community cooperative. 
1. The school building house~ the f'ollowing units: 
a.- Classrooms 
b. Library· 
c. Caf'eteria 
d. Wood, electrical, metal, and masonry shops 
e. Homemaking laboratory 
f'. Agricultural laboratory_ 
g. Gymnasium and swimming pool 
h. Hobby shops. 
2. The school f'arm is used by those planning to 
enter farming as an occupation. Students rent 
plots of land, borrow money to raise poultry 
and cattle~ take risks, operate an insurance 
plan, and keep accounts. 
3.· The community cooperatives are composed of' {1) 
a cannery, (2) feed grinding mill, (3) poultry 
·hatchery, and (4) a refrigeration and f'ood 
storage plant. 
a. They were constructed by students as work 
experience. 
b. :Mature students serve as supervisors. 
c .• The school uses them to provide work 
experience opportunities. 
4. All physical f'acilities are open to the commun-
ity. 
• 
IV. Evaluation 
A. Pupil _Growth 
1. The guidance depart.rnent consists of four 
teacher-counselors. 
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2. Vocational teachers work together on planning 
for-a pupil's chosen occupation. 
3· Coup.selors ser_ve_ the £ame pupils for three 
_ yea:r-s. 
4. A good testing program is maintained, and test 
results are interpreted and discuaaed with 
pupils, teachers, and parents. 
5. Counselors are responsible for planning part-
time employment and work experience. 
6. Follow-up records are maintained on all school-
leavers, and ~uggestions, advice, and informa-
tion is offered when needed. 
B. Promotion 
No data given. 
c. Graduation 
1. All pupils are required to attend school until 
they graduate from grade 12, or reach their 
ei~teenth birthday. 
Writer's analysis.-- Farmville is envisioned as one of 
eleven school districts consolidating the rural areas of a 
state. Its program is based upon sound and practical 
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educational principles •. It is not intended as a blueprint, 
but as an example of' what can be do.IJ..e to. provide maximum 
educational services. It is not a program which can be 
planned and put into operation tomorrow, but, rather, a goal 
to be attained. Although the program is built around the 
needs of' its youth, itois closely integrated with community 
life and serves both youth and adults • 
. 
Farmville's program portrays the possibilities in the 
rural f'arm areas. Neverthele·ss, other types. of rural lif'e 
may well heed the implications for all rural areas, and set 
about planning for the future. 
A Further Look JJ 
This book is a revision·of'·a previous work entitled y. 
"Education For All American Youthn which was published 
in 1944. Both documents were written for the purpose of pre-
senting descriptive examples of educational programs for 
youth of' secondary-school age which· demons-trate sound and 
practical principles of education. The educational program 
for rural areas as presented in the original document was 
reported in the preceding analysis. The analysis which 
1/Educational Policies Commission, A Further Look, Education 
For All American Youth, Natio~al Education-Association of 
the United States, Washington, D. c., 1952, pp. 34-165. 
2/Eaucational Policies Commission, Education For All Ameri-· 
can Youth, National Education Association, Washington, D. C., 
1944, PP• 23-170~ . 
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follows is concerned with the total program for rural areas 
as presented in the revised edition. Only those items which 
represent revised or new material will be included. 
I. Organization 
A. General Plan 
1. Farmville provides educational services for 
grades seven through fourteen, for out-of-
school youth, and for adults. 
2. Plans for the educational program were fash-
ioned taking account of the differences between 
the early and the later years of adolescence. 
3. Educational services are provided by a contin-
uous program suited to all youth from 12 to 20 
years of age, changing with the changing needs 
and interests of maturing youth, and sufficient-
ly flexible to permit adaptation to students 
who differ somewhat from the average. 
4. Grades seven through nine are considered as the 
period of the common secondary school. The edu-
cational needs of boys and girls from 12 to 15 
years of age are, on the whole, common to all. 
The curriculum for these years is, in its broad 
outlines, the same for all pup~ls. However, 
ample provisions are made for individual differ-
ences. During the early years of adolescence, 
the program is planned to foster pupil 
growth in: 
134 
a. Knowledge and understanding of the world 
in which he lives 
b. Ability to think clearly and to express 
himself intelligently in speech and 
writing 
c. His mastery of scientific facts and 
mechanical processes 
d. His capacity to assume responsibilities, 
to direct his own affairs, and to work and 
live cooperatively with other people 
e. Intellectual, occupational, and recrea-
tional interests 
f. Understanding of the processes of physio-
logical and emotional maturing, and in 
habits of healthful living 
g. Greater insight into his own abilities and 
potentialities. 
5. In the later years of adolescence, some of the 
important interests of in~~iduals diverge. 
These differences most fre~uently occur in the 
fields of occupational interests, intellectual 
'·*.;. 
interests, and recreation~ interests. Thus, 
the basic plan for grades ten through fourteen 
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is as follows: 
a. The curriculum is substantially the same 
for all pupils, with adjustments for indi-
vidual needs and abilities, within the 
areas of commo~ needs such as: 
(1) Citizenship 
(2) Family life 
{3) Health 
{4) Cultural heritage 
b. The curriculum is differentiated to suit 
individual needs within the areas of: 
(1) Occupations 
(2) Intellectual pursuits 
(3) Recreational interests 
c. Normally the student moves from the common 
curriculum to the partially differentiated 
curriculum during the first half of the 
tenth year. This change is preceded by a 
period of intensive guidance and planning. 
However, there is no set point of departure, 
some may make the transition earlier, some 
later. The time of change is coordinated 
with the pupil's maturation. 
6. Within grades thirteen and fourteen, the pro-
gram is designed to serve only those who expect 
xo remain locally. All others are advised to 
leave at the end of the twelfth year, and to 
continue their education in a college or 
university. 
B. Organization of Subject Matter 
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1. The Farmville secondary school has sought to 
make its curriculum and methods of instruction 
so flexible and adaptable that each youth may 
pursue that course which seems best suited to 
{1) his abilities, (2) his occupational plans, 
(3) his personal interests, and (4) the condi-
tions o+~his present and.future life as a citi-
zen, worker, and family member. 
2. The school continues to use the class as the 
chief unit for organizing instruction, but views 
the class as a tool of education. 
a. The schedule of work and the methods of in-
struction are suited as nearly as possible 
to the needs of the students. 
b. Class time is divided between work by the 
group as a whole, to meet the common needs 
of all, and projects carried on by smaller 
groups or individuals in accordance with 
their particular needs. 
3. Basic courses in civic competence are founded 
upon the following principles: 
a. Living democratically in the school 
b. Extending civic activities into the 
community 
c. Citizenship edunation applied to state, 
national, and world situations 
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d. Developing competence in the study of 
public problems 
e. Developing competence in political action 
f. Building knowledge as a tool of civic 
competence 
g. Fostering loyalty to the principles and 
ideals of American democracy. 
4. Courses in personal development are designed to 
foster growth in six aspects of living: 
a. Health of body and mind 
b. Family life 
c. Recreational and leisure-time interests 
and activities 
d. Understanding and appreciation of the 
cultural herit~g~ 
e. Intellectual achievement 
f. Character, conceived as conduct in rela-
tion to other persons, motivated by ethi-
cal ideals and principles. 
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5. Farmville teachers have agreed that the field 
of science is of such importance that it be 
studied directly as well as indirectly through 
the major areas of learning. A considerable 
part of the tenth-grade science course, 11 The 
Scientific View of the World and of Man", is 
devoted to the role of science in human 
progress .. 
c. Integration 
1. Throughout all areas of l~arning, emphasis is 
pointed toward {1) relating learning to purpose, 
{2) experiences of self-direction in learning, 
{3) learning about things in their relationship 
with one another, {4) practical applications of 
learning, (5) identifying certain knowledge and 
operations which everyone should master to 
achieve competence, and (6) encour~ging intel-
lectual curiosity. 
D. Constants and Electives 
1. Correspondence courses from university exten~ 
sion divisions serve as guides for the more ad-
vanced work in such fields as mathematics, 
science, an~ history. They also provide oppor-
tunities for students in grades thirteen and 
fourteen to study in fields not regularly 
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taught such as photography, radio, forestry, 
aeronautics, and astronomy. 
E. Time Allotment 
l. Table 14 depicts the revised time allotments 
for grades ten through fourteen. These have 
been expanded and clarified to some extent 
giving the reader a clearer picture of the in-
tegration between the major areas of work. 
Table 14. Prevailing Yearly Time Allotments For Curriculum 
Areas, Grades Ten, Eleven, Twelve, Thirteen, and 
Fourteen 
Areas of Learning 
Time Allotment by Grade 
in Hours Per Year 
10 
ll) l21 
Preparation for occupations 
Study and practice related to 
occupational preparation (work in 
science, mathematics, social stud-
ies, English, or foreign language 
preparatory to study in college; 
education for agricultural, mech-
anical, commercial, and homemaking 
occupations) ••••••••••••••••••••••• 200 
Education for civic competence 
Community studies and civic pro-jects (nThe World at Work") ••••••• 300 
Historical study of "Man's Effort 
th Achieve Freedom and Security11 •• 
Investigation of current politi-
cal, economic, and social problems; 
study of their historical back-
grounds; civic projects ••••••••••• 
ll 
.l3J 
300 
100 
300 
(concluded on next page) 
12 13 14 
_(41 l5) {6) 
400 6oo 600 
!Y 
200 200 200 
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Table 14. (conc-luded) 
- Time Allotments by Grade 
Areas. of Lea;gning in Hours Per Year 
··-
.. 
10 11 12 13 14 
[l) (2} (3} {4} (.5) lb) 
Personal develo:Qment -
Family life, health, and mental 
hygiene; consumer economics •••••• 1.50 1.50 100 100 100 
Recreational and leisure-time 
interests; physical education •••• 200 zoo· 100 100 100 
Understanding and appreciation 
of cultural heritage: 
ttThe Sa:ientific Views of the 
World and of Man'1 ••••••••••• 2.00 
Historical study of ttMan.' s 
Efforts to Achieve F_reedom y 
and Securityu ••• ; ••••••••••• ;3:00 
Literature and the Arts ••••• 300 
Elective studies or individual 
projects; grades X-XII: remedial 
instruction in English and 
mathematics ••• ,;-••• -••••••••••.••••• 1.50 1.50 100 200 200 
Total hours per year.~.~····· 1200 1200 1200 1200 1200 
-
~This course is listed twice since it is a major part of 
the program in each area. 
F. Daily Time-Schedule 
1. Sometime betore the opening of school, the 
staff decides On the number of periods to be· 
allotted each course or area of learning. 
Figure 4 illustrates_a sample schedule for 
grade ten. 
Per-
iods 
1 
2 
3 
4 
.5 
6 
7 
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LUNCH 
Figure 4 . A Sampl Schedule For Grade Ten 
Key : Occupational preparation 
Common studies 
Family life; menta l hygiene 
Science 
Recreational; l e isure- t i me 
t=1 Electives 
Free 
2 . Ana lysis of the daily time schedule for grade 
ten (Fi gure 4 ). 
a . One hundred twenty periods are allo tted 
for the study of "The 1forld at Work " , but 
the study should be completed withi n the 
first eight weeks . Since s tudents a re 
• 
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required to go into the community for sev-
eral hours at a time, three periods a day 
are allotted this study • 
b. One hundred eighty periods are needed for 
other community studies some of which will 
require double periods later in the year. 
c. Two:hundred periods are needed for occu-
pational preparation: 
(1) The course cannot begin until the 
students have completed "The World 
at Work" and have had time to work 
out plans with their counselors. 
(2) Larger blocks of time are needed to-
ward the end of the year. 
d. Family life requires one hundred fifty 
periods with large blocks of time needed 
from the twenty-second to the twenty-
eighth weeks for students to plan and work 
on home projects. 
e. Science requires 200 periods a year. 
f. Recreational and leisure-time activities 
need 200 periods, but double periods are 
needed during weeks preceding the commun-
ity festival. 
g. Extra time is needed during the first two 
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weeks to determine needs for remedial in-
struction and to plan elective courses. 
One hundred fifty periods are allotted 
this area. 
3. Furthermore, four all-day trips to American City 
have to be scheduled as do other projects of 
brief dUration which may require three or more 
periods a day while being carried on. 
4. Some adjustments will be necessary during the 
year to cope with unforeseen conflicts. The 
schedule is reviewed monthly, and changes are 
made as needed. 
G. Guidance 
1. The keystone of the school program is guidance-
personal assistance to individuals in making 
their plans and decisions concerning careers, 
education, employment, and all sorts of per-
sonal problems. 
2. In grades seven through nine, guidance is 
chiefly the work of classroom teacher. Counse-
lors remain largely in the background working 
with and through teachers. They use these years 
to become acquainted with their students indi-
vidually, and to gather information about them 
from sources such as: 
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a. Observation in classes, shops, and on the 
playground 
b. Conferences with teachers 
c. Study of test performances 
d. Study of health records 
e. Talks with parents 
f. Home visitations 
g. Conversation with students. 
3. At the end of grade nine, counselors arrange 
conferences with students to discuss: 
a. Student interests and future plans 
b. Parental plans and ambitions 
c. Occupational possibilities 
d. Educational opportunities. 
4. During the early weeks of grade ten, the pupils 
study ttThe World at Work 11 which is designed to 
help them build·their educational and vocation-
al plans • 
.5. Four trips to American City are coordinated 
with American City counselors for tenth-graders 
to observe: 
a. Manufacturing processes and occupational 
skills 
b. Operations and duties of workers in busi-
ness and commercial fields 
• 
• 
c. Professional and public services 
d. Occupations of special interest. 
6. Sometime after the first two months of the 
tenth year, students build tentative educa-
tional plans with the help of counselors and 
parents. 
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/. When plans are well suited to the student's 
interests and abilities, a large share of occu-
pational guidance is taken over by teachers in 
the student's chief field of interest. 
II. 1\IIaterials 
No further data given. 
III. Physical Facilities 
No further data given. 
IV. Evaluation 
A. Pupil Growth 
1. In place of the traditional system of credits 
and grades, Farmville has developed student 
personal history cards containing the following 
information: 
a. Student's educational plan 
b. Progress report of educational plan 
c. Teacher appraisal of: 
(1}. Specific achievements in each course 
(2j·Abilities, iniative, industry, 
• 
• 
d. 
reliability, and other personal 
characteristics 
Performance records on tests of: 
{1) Intelligence 
(2) Aptitudes 
(3) Occupational skills 
(4) Essential information 
{.5) Civic competence 
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e. Reports of work experience including farm, 
business, and home projects accompanied by 
employer and supervisor appraisals 
f. Detailed accounts of services rendered to 
school .and community 
g. Counselor's report of additional informa-
tion relevant to success in employment or 
advanced education. 
2. Accomplishments are measured and recorded as ob-
jectively and accurately as possible. Success 
and failure, however, are relative to students t, 
abilities. 
B. ,Promotion 
No data given. 
C. Graduation 
No further data given. 
• 
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Writer's analysis.-- Relatively few changes have been 
made in the proposed educational program presented in the 
original document. Guidance is seen as the keystone of the 
entire program. Its integration with course areas, time 
allotments, and subject matter is pointed out in great de-
tail. Areas of learning and corresponding time allotments 
have been broken down and delimited more specifically. 
Attention is given to the types and content of courses to be 
pursued at specific grade levels. 
On the whole, the Commission has tried to bring the 
program up-to-date in the light of the world situation as it 
affects our lives today. One question may be asked, however, 
"Why are science and physical education not included as part 
of the teommon learnings'?" 
• 
CHAPTER III 
A SUMMARY OF IMPLICATIONS 
1. Constants and Electives 
Separation of constants and electives.-- An ana±y~ia-of -(~~ preceding studies point/ out quite conclusively that 
those areas of learning pertaining to the development of the 
- - -1 l':r? 
- ~,{(/!:::,'./ 
individual morally, sociaJJ~~ and physically have become the 
constants of the educational program, while all areas con-
cerned with preparation for occupational pursuits have been 
designated as electives. 
a well-balanced 
~;._C?c~ :, .~- ··.·:~ 
the11  educa-
tional program indicate that ten broad subject fields must 
be adequately represented at every grade level in order to 
insure a well-balanced educational program. These fields are 
seen as": English; social studies; science; mathematics; for-
eign language; practical arts; business studies; art; music; 
and health and physical education. 
Inclusion of other general education areas.-- In addi-
tion to the preceding broad fields, areas of learning such 
as conservation education and consumer education contain 
much material vital to the total education of all pupils. 
-148-
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The nature of these areas ~s such that they may be provided 
for by several methods. However, the most effective means of 
assuring inclusion in all pupils' programs is through some 
kind of required course. This may be a separate course, or a 
part of one or more related constant courses. 
A second general education area which predominates most 
thinking is that of the core type. Although it is referred 
to in a variety of ways, the concensus of opinion is that it 
consists of those learnings common to all pupils, and that 
it be constant in the programs of all pupils at all grade 
levels. Frequently the core course is coupled with group 
guidance. Such courses deal with a general, fundamental 
knowledge of citizenship, personal development, vocational 
information, and consumer education. At present the majority 
of such courses appear at.the junior-high level. 
A new trend in secondary education.-- Three of the"/J1121't? cJ!r7 
studies ...al3:~ri picture the secondary school as undergoing j 
a gradual change from the traditional subject-organized \1 
curriculum to a broad program centered around three areas of 
living, namely, citizenship, personal development, and voca-
tion. Major emphasis is placed upon guidance and the use of 
core courses enriched with additional subject-matter course£. 
The core is seen as constant at all levels with varying 
themes at each level commensurate with the problems and in-
terests of the pupils. Use is made of course areas rather 
• 
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than subjects. Pupil programs are planned under each area 
with respect to vocational goals, aptitudes, abilities, and 
interests. Opportunities for practical work experience are 
provided within the vocational program. 
Courses required at all grade levels.-- Regardless of 
the vocational goal of the individual pupil, certain courses 
warrant inclusion in the program of :all pupils. Relegation 
'\ 
of any of these to the status of elective would deprive many 
students of certain fundamental knowledges nece~sary for in-
telligent behavior in import~t aspects of living. These 
courses are: English; social studies; physical education; 
group guidance; assembly; and extra-curricular activities. 
Recommended curriculum offerings for the secondary 
school.-- A . • ~-e-e-t~-:P-~ C~gpt47~ li,~following courses, both constant and elec-
tive, are recommended as the curriculum offerings for the 
secondary school: 
Grades Seven and Eight 
Constants 
English ) Recommended as 
Social studies) a core course 
Group guidance) 
Science 
Mathematics 
General shop 
Household arts 
Art 
Music 
Physical education 
Assembly 
Extra-curricular activities 
Grade Nine 
Constants 
English ) Recommended as 
Social studies) a core course 
Group gui dane e) 
Science 
Mathematics 
Business education 
Physical education 
Assembly 
Extra-curricular activities 
Constants 
English 
World history 
J3ialo§¥ Sctt/-Y.w 
ysical education 
Grade Ten 
Core course and group guidance 
Assembly -
Extra-curricular activities _. 
.:::.::::::...:.:..-----
Electives 
Electives 
Art 
Music 
Shop 
Household arts 
Library 
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-JI!a.:f hema Isles 
Foreign language 
Business 
education II 
¥eealfl6~ 
ag:PieultUP-@. 
----=ihG Sh€J? 
Grade Eleven 
Constants 
English 
American history 
Physical education 
Core course and group guidance 
Assembly 
Extra-curricular activities 
Electives 
Art 
Music 
Shop 
Household arts 
Mathematics 
/''.1 ,l,oreign l~~guage 
,vr:_:c. ~1?hysicsJ ~- ~~~7Y 
~--,c~ " """" Shorthand · / 
Typing 
Library 
~
eg;r;i.e't*lt~ 
Machine sJae:'@-
• 
Grade Twelve 
Constants / ~v-;JZ .~) 
. ·,-\· +x;~~·~/ 
Engl.;sh ~~ '- ;, ..r.u.. ----.... . ¥"'. .r· . co• 
Problems of democracy~-~ 
Physical education 
Core course and group guidance 
Assembly 
Electives 
Art 
Music 
Shop 
Household arts 
Mathematics 
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Extra-curricular activities ~ _Foreign lan9uage S~::i-: ~g~~~~~!~~ e,l:",, ~ -~ 
• c' Typ~ng 
2. Integration 
Coo eration and coordination are 
sites for integration.--~ 
Library 
~ttrte;l;­
~,.en:] tn:'f!e _ 
:Ma.e.Ja.i...se ~ 
ui-
studies 
point4 out quite conclusively that effective integration is 
the result of close cooperation and coordination among the 
faculty, administration, and community. Teachers of subject-
matter fields should be aware of the overlapping of ~heir 
field with all other fields. Organizations concerned with 
school-community relationships must be fully aware of (1) 
what the other is trying to accomplish, (2) the. resources 
available, and (3) the specific problems confronting the 
various groups involved. Mutual understanding and mutual aid 
are the cohesive elements necessary for building close inte-
gration between the school and the community • 
Essential areas of horizontal integration.-- Although 
integration is desired among all areas of learning within 
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a given grade level, certain areas of integration are man-
datory if effective learning is to take place. These may be 
stated as follows: 
1. Coordination of habit-forming practices that are 
vital to the development of skill in speaking, 
reading, and writing correct English throughout 
every school activity 
2. Emphasis upon the proper use of mathematics espe-
cially in the fields of science, social studies, and 
the practical arts 
3. Emphasis upon the natural sciences as a real and 
vital part of the everyday life of avery student. 
In addition to these primary fields, the areas of 
health education, safety education, consumer education, con-
servation education, and vocational preparation demand an 
integral part of the student's program, and must be inte-
grated both horizontally and vertically. 
In the fields of business and practical arts, a coordi~ 
nated effort on the part of the school and industry to inte-
grate learning with practical work-experience is of vital 
importance, not only from the standpoint of more effective 
vocational preparation for the student, but also as a means 
of determining course offerings leading to a more effective 
educational program for the community. 
Achievement of vertical integration.-- Vertical inte-
gration can best be achieved through the practice of dis-
tributed learning whereby differing emphases are given to 
1.54 
the topics of an area of learning in successive grade levels. 
However, the primary prerequisite to the achievement of this 
principle lies in the cooperative effort on the part of all 
teachers involved. 
3. The Daily Time Schedule 
A longer school day advocated.-- Current trends in edu-
cational practice favor an extension of the normal class 
period to 60 minutes over the present practice of 4.5-minute 
periods. The net result of such a change is as follows: 
1. Required courses can be reduced from five periods 
a week to four periods a week with an increase in 
total time of 1.5 minutes per week, plus less lost 
motion. 
2. Reduction of course meetings to four periods a week 
frees a number of periods for additional course 
offerings not generally available under the 4.5-minute 
system. 
The preceding studies also reveal that the number of 
periods per day var±es from five to seven with the accent, 
in general, on a six or seven- pexiod day plus a 30-minute 
.<,) 
lunch period. Q!./ 
Additional scheduled periods essential to the daily 
time schedule.-- In addition to the normal academic periods 
•• 
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during which constant subjects are scheduled, activities or 
a dirrerent nature rate acceptance as an integral part or 
the daily time schedule. These may be summed up as follows: 
1. Two periods a week should be allotted ror group 
guidance, provided no core course is offered. 
2. One period a week should be set aside for regularly 
scheduled assemblies • 
.. 
3. Two periods a week should be allotted for extra-
curricular activities in which some pupils would be 
unable to engage unless the meetings were held with-
/;:::;-) 
i:n the limits or the regular school day.~, ..::.K / 
Other factors affecting the daily schedule.-- Other 
problems which contribute to the problem of scheduling are 
those of study periods and laboratory periods. Study periods 
should be eliminated as such. More effective use of time and 
energy can be achieved by providing supervised work periods 
within the regular academic class period. 
By the single act of scheduling double laboratory per-
iods, some students are automatically prohibited from elect-
ing certain courses because of period conrlicts. Therefore, 
double laboratory periods in science and the home and prac-
tical arts should be avoided wherever possible, thus opening 
theSe fieldS tO all StUdentS • (!/~~~~.) 0 ;P 'c/ c-_:>::z~-L-:~; J~ ;fl't:. '' ~:'(~:r , ~ 
.;:~ ;r· /, -..· ,;?'", (_""' ~~ ;" •. ~· :'- {_,:;? d.:/;;- (f ._,_; ,': :_ .. ,) .. l{f ;j'~y ,·;·~ 70~;., r"",:Jt~ ) <' ·. '; ~, 
" ; v_, ':). J ? 
~ ' ' . ' 
/' ~~ 
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4. Physical Facilities 
Adequate space provisions and equipment essential to 
a modern educational program.-- The modern school designed 
for maximum educational services must provide adequate space 
provisions, supplies, storage, furniture, and other equip-
ment suited to the kind of work to be done in the various 
classrooms. 
Each type of educational activity, to be maximally 
effective, requires those facilities peculiar to the type of 
work or service provided by the individual activity. All 
educational activities may be classified as belonging to one 
of eleven major groups, each requiring facilities somewhat 
different from the others. These groups may be summed up as 
follows: 
1. Academic subjects, namely, English, social studies, 
mathematics, science, foreign language, and core 
course 
2. Health group, namely, health education, physical 
education, and health protection and service 
3. Business studies 
4. Home economics and voeational education for girls 
.5. Practical arts and vocational education for boys 
6. Library service 
?. Assemblies and large group activities 
8. Art 
• 
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9. Music 
10. Cafeteria and lunchroom service 
11. Guidance including counseling services •. 
Basic facilities and equipment for a modern educational 
program.-- An attempt to set forth and justify those facili-
ties ~nd equipment recognized as essential to a modern edu-
cational program designed to provide maximum educational 
services is a problem beyond the scope of this paper. The 
following items are set forth as a guide to the reader for 
further research: 
1. Basic equipment for the academic subjects should 
consist of movable furniture, classroom libraries, 
audio-visual aids, chalkboards a~d bulletin boards, 
display areas, and adequate filing and storage space. 
2. The seience laboratories should provide general 
equipment and adequate work space for each 
individual. 
3. Provisions should be made for using projection 
equipment in all _rooms. 
4. Rooms designed for business studies saoala be ~ 
~-
5· At least one model of each type of business machine 
should be available for student instruction and use. 
6. Adequate cooking and sewing equipment should be pro-
vided for home economics classes. 
7. Adequate shop equipment for both wood and metal 
work should be provided for the practical arts 
classes, as well as equipment for other courses 
; 
such as §gnj cnJ ~~e .,u::;/; · v d/!_.(J. 
,. 
8. Art rooms should be adequate in both size and 
equipment to permit individual work in all fields· 
of art expression. 
9. Music rooms should be remote from classrooms, and 
adequately equipped for both instrumental and vocal 
classes. 
10. Basic provisions for health and physical education 
require adequate shower and locker-room facilities 
for both sexes, as well as ample gymnasium space 
and equipment. 
11. Health services require a medical-dental suite with 
provisions for both group and individual physical 
examinations, first-aid treatment, consultations, 
and maintenance and control of records. 
12. A guidance suite should be provided wgich permits 
both group and individual counseling as well as 
adequate filing and display space for educational 
and vocational literature. 
13. Cafeteria and lunchroom facilities should be com-
mensurate with the school enrollment. 
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.5. Selection of Materials 
Major points to be considered in selecting materials.--
The literary market of today contains a wealth of material 
encompassing almost any subject imaginable. It is the job of 
the teacher and administrator to choose wisely those mater-
ials desired for teaching purposes. The characteristics of 
good usable materials are well-defined in certain of the 
preceding studies. However, the main points to be considered 
before making any choice are summarized in the following 
paragraphs. 
First and foremost, current teaching methods demand 
more than one set of textbooks be available for student use 
within any given subject area. In selecting the best mater-
ial available, attention should be given to (1} reading 
level, (2) general interest level, (3) reliability, (4) sig-
nificance of material, (.5) adequacy of scope, and {6) sug-
gestions relative to use. In addition to these points, other 
factors of a more technical nature are involved such as size, 
quality of paper, size of type, use of color, effectiveness 
of illustrations, and organization. 
Furthermore, materials must be selected from the point 
of view of suitability for both teacher and student use, 
gradation, permanent or temporary value of the material, and 
recency and degree of obsolesence. All materials should be 
considered objectively, and evaluated in terms of the use 
desired. 
• 
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Selection of supplementary materials.-- Much good 
material, accurate and readable, may be obtained ~rom suoh 
sources as textbooks;.technical books and magazines written 
by exp·erts for their associates; bulletins, pamphlets, maps, 
and pictures prepared by various governmental agencies; pub-
lications of private enterprise; and newspapers and periodi-
cals. In selecting such materials, oare must be taken that 
they meet the characteristics previously stated. 
On the other hand, much good material may be developed 
locally through the construction of resource units, teaching 
units, and bibliographies. In many systems the use of work-
shops has been a great aid to teachers in building effective 
supplementary materials. 
Audio-visual aids as supplementary materials.-- The 
proper use of audio-visual aids is one of the most effective 
means of supplementing any subject-matter area. Teaching 
aids and methods used in many schools in an effort to have a 
balanced educational program occur in many diversified forms. 
The most common being motion pictures, slides, filmstrips, 
opaque projection, radio and television programs, dramatiza-
tions, demonstrations, individual and group projects, models 
and devices, panoramas, felt boards, exhibits, discussions, 
panels, and field trips. 
However, to be effective and meaningful, each such aid 
must be thoroughly preplanned and integrated with the 
• 
• 
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subject matter being taught. The use of such aids without 
purpose or as fill-in material defeats the-purpose of the 
aid, and the amount of direct learning which takes place is 
practically nil. 
6. Guidance 
Responsibilities of a guidance program.-- The keystone 
of the total educational program is guidance -- personal 
assistance to individuals in making their plans and decisions 
concerning careers, education, employment, and all sorts of 
personal-social problems. A good guidance program is charac-
terized by five services known as self-appraisal, informa-
-~--; r/~ / tion, counseling, placement, and follow-up."-
\ 
The major responsibilities which are chara·cteristic of 
all good guidance programs include (1) provisions for coun-
seling for all students, (2) operation of comprehensive 
testing programs, (3) assistance to teachers in selecting 
topics and building units of a guidance nature, (4) develop-
ment of a library of guidance materials, (5} provisions for 
placement and coordination of school-community work oppor-
tunities, {6) surveys of occupational opportunities and re-
quirements, and (7) maintenance o~ follow-up studies of 
graduates and school-leavers. ,"f-~--) . 
Guidance an integral part of the educational progra.m.--
The guidance program must be an integral part of the total 
school program if it is to function effectively. Each grade 
• 
• 
162 
level has its special problems, and varying emphases must be 
given to the several component services at the different 
grade levels. Grades eight, eleven, and twelve are generally 
concerned with aspects of vocational guidance,while grades 
nine, ten, and twelve require emphasis upon educational 
guidance. 
The effectiveness of a guidance program is closely 
associated with the nat.ure of the school t s offerings. Diver-
sification of course offerings is the basic foundation for 
the development of an effective guidance program. 
7. Evaluation . 
aJ-- ~ ,~.:-' .. :........., (1A . .-?) 
Major emphasis upon pupil growth.-- An~ ~sis~f the 
preceding studies relative to evaluation indicates that cur-
rent educational practices place major -emphasis upon pupil 
growth as a means of measuring achievement. 
Different schools employ various methods to measure 
pupil growth. Those most worthy of mention may be summarized 
as follows: 
1. The use of pupil information sheets as a basis for 
understanding the backgrounds and interests of 
pupils 
2. The use of checklists for locating pupil needs 
3. An analysis of cumulative records, conference 
records, and home-visitations as a partial basis 
for individual evaluation 
I 
I 
;---1 
4. The use of comprehensive testing programs for both 
evaluative purposes and for pointing out strengths 
and weaknesses to students, teachers, and parents. 
Prom9tion and graduation.-- Promotion from grade ·to 
grade is generaily--de_termined on the basis of pupil achieve-
-------·-.. . -
ment ~s measured against -~~-~~ 
Graduation usually follows the comPJ-"9-t.ion of the· twelfth /- •" -......._-.... 
grada~JruJwever, current educational thinking ad;~ca~es an 
,...----·· ................... 
eitension of the secondary school to include fourteen grades. 
• 
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